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Education has always played an important role in society, since it helps students 
develop many skills needed for their future and for understanding the world. Moreover, it 
enriches their knowledge in different areas (languages, sciences, art, etc.), which will be 
essential for self-enrichment and creating a better society. In order to provide students with the 
right tools to acquire and develop these knowledge and skills, educators must be very well 
prepared.  
It could be argued that the teaching practicum is crucial to become a teacher, due to the 
fact that it is when they can put the learnt contents into practice, face the real teaching 
experience beyond the theory and develop their abilities and knowledge in teaching.  
Moreover, nowadays, learning a second language is very important to have a better 
future and students are usually required to have a minimum level of English to apply for many 
degrees or jobs. It is the teacher’s responsibility to provide students with the adequate tools to 
acquire a second language while teaching it. However, what is the best way to teach a class of 
more than twenty students? Choosing a teaching method might not be an easy task, as there are 
many learning styles to bear in mind, but what is clear is that “the combination of different 
methods of teaching is something each professional teacher should not only know but also 
implement in their classroom” (Zawadi, 2020). Some methods might be more teacher-centred 
than others, which would be more student-centred. In the former, the teacher stands in front of 
the students lecturing them; while in the latter, teachers act as facilitators and learners are 
encouraged to develop their own knowledge through cooperative learning and using their 
previous knowledge (Zawadi, 2020).  
It could be stated that the teacher-centred method is the most traditional one and training 
teachers might have been taught through it at school. During the internship, they would have 
the opportunity to use different strategies and methodologies that fit in the newer student-
centred method.  
In this paper, I will discuss some existing approaches to teach different learning areas 
(listening, writing, speaking, reading, grammar and vocabulary) while developing the students’ 
cultural awareness and communication skills. This will allow me to reflect on my didactic unit, 
teaching experience and my methodologies used.  
First of all, I will introduce the general background of the high school and my 
integration into teaching different courses.  
Section four is entirely dedicated to explain the didactic unit created for the practicum 
period. Within this section, I include the objectives of my lesson plan, how I assessed learning, 
how the key competences are met, the methodologies applied, the resources I made and used 
to teach and a brief reflection on my teaching experience and didactic unit.    
Lastly, I will explain different resources I used to teach prior to starting my didactic 
unit and my participation in teaching other students. 
In the last section, 8. Appendix, the full lesson plan is attached to provide a deep insight 




2. GENERAL BACKGROUND 
 
  My internship took place at IES Rey Pastor in the neighborhood of Moratalaz, Madrid. 
This public institution offers Secondary Education and Baccalaureate and has two different 
buildings where several facilities are available for the students’ learning: 
 
➢ 47 Classrooms with Interactive Whiteboard. 
➢ 3 Drawing Classrooms. 
➢ 2 Music Rooms. 
➢ 2 Technology Classroom. 
➢ 3 IT Classrooms. 
➢ 3 Physics and Chemistry Laboratories. 
➢ 4 Biology and Geology Laboratories. 
➢ 1 Maths and Astronomy Workshops Classroom. 
➢ 2 Gyms. 
➢ 3 Sports Fields. 
➢ 1 Library. 
➢ 1 Assembly Hall. 
➢ 1 Guidance Department. 
 
Moreover, the centre offers three different programmes: Compensatoria, Programa 
Bilingüe and Sección Bilingüe. In the former, socially disadvantaged students are given specific 
resources to guarantee their education. In the second one, students can be grouped according 
to their communicative competence and English is only taught as a subject and is used as a 
vehicular language in one more subject. In the latter, students would be taught in Advanced 
English and, at least, a quarter of the weekly schedule must be taught in English, meaning that 
some subjects will be taught in this language either way. Furthermore, the high school is a 
preferential centre for autistic students and it also has some resources for blind students. For 
example, they provide students with books written in braille and there is a social integrator 
helping those students with special needs.   
During my internship, I mainly worked with first- and third-year students attending 
Sección Bilingüe. Thus, they follow the Curriculum Avanzado de la Comunidad de Madrid1. 
First graders should prove a B1 level of English, while third graders should attest a B2 level. 
This level is measured by taking the Cambridge Exam, but also by taking into account their 
grades in the English subject, whose requirements are compiled in the Boletín Oficial de la 
Comunidad de Madrid. 
Furthermore, five hours per week are devoted to teaching English as a subject, which 
break down as follows: 
 




➢ First graders: 
● 3 hours to work on the Student’s Book and Workbook; 
● 1 hour to develop their speaking skills with a native speaker; 
● 1 hour to work on the reading book. 
➢ Third graders: 
● 2 hours to work on the Student’s Book and Workbook; 
● 2 hours to develop their speaking skills with a native speaker; 
● 1 hour to work on the reading book. 
 
That hour devoted to reading books takes place every Friday. Students read original 
books to work on the structure, language and characteristics according to the type of text. 
Moreover, teachers also focus on reading comprehension and reflection on the content of the 
book. In order to do that, they pose different questions and make students compare the reality 
portrayed in the book with the students’ own reality. By doing this, intercultural awareness is 
fostered and communicative competence is very well developed. 
Regarding the students, they were divided into groups of 23 per classroom and I was 
teaching two groups per grade (first and third). First graders’ level of English was not always 
B1, since due to the pandemic they could not take the Cambridge Exam that determined their 
level, that is, to determine if they could attend Sección Bilingüe. In addition, in one of the first 
graders’ groups, there were two pupils with ADHD, while in the other group one student had 
ADHD and another one had dyslexia. 
As for third graders, one of the groups presented many problems of motivation and their 
interest in school. Despite that, their level of English was B2, as stated in the Curriculum 
Avanzado, and there were no students with special needs in any of the groups.  
Respecting methodologies, due to the pandemic, the methodologies used before had to 
be modified. Teachers are using blended learning with third graders, which means that half of 
the students would have to attend their classes via videoconference in Week 1 and the other 
half would do so in Week 2. This was a very difficult task for teachers, since those at home had 
to connect to the class that was being delivered face-to-face. We, teachers, could not write on 
the blackboard and everything had to be shared on the Interactive Whiteboard for everyone to 
follow the class properly. Despite the efforts, Internet problems were impossible to avoid and 
some lessons had to be repeated afterwards for that group that could not log on. Nevertheless, 
this also brought some positive aspects to teaching and learning. For example, students at home 
had the opportunity to work at their own pace and get individualised feedback from the teacher 
when the Internet did not work. As Gitonga (2020) mentions, this is very important for students 
to really retain content. Moreover, they had immediate access to online dictionaries, videos, 
images, etc., in order to support their own understanding, which is crucial since “students learn 
in different ways” (Gitonga, 2020). 
As for face-to-face lessons, there were many restrictions in order to carry out the 
lessons. Students were not allowed to use common areas, such as the IT classroom or the 
laboratories; they could not sing and working in teams or pairs was a bit difficult, although 
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possible, since they had to remain in their place; teachers could not give them photocopies and 
all the material had to be projected on the Interactive Whiteboard; and teachers could not bring 
any material that would have to be manipulated by the students. Besides, because of some 
issues that they had with first graders, they were not allowed to use their phones to complete 
any tasks, although third graders were. These mentioned limitations narrowed the possibility 
of interaction and increased the difficulty of creating collaborative activities.  
Nonetheless, teachers tried to make the most of this situation and developed their 
technological skills by creating Jeopardy and Kahoot games, designing Escape Rooms or 
online quizzes. This sudden urge to use technology has brought positive aspects, since it has 
increased students’ motivation and engagement and given teachers the opportunity to vary their 
ways of teaching (O’Rourke, 2021).  
Before the pandemic, my mentor used to use methodologies and strategies such as 
flipped classroom, gamification in teams, collaborative learning, discussions, research-based 
learning, role-plays, etc. Some of them could still be done during my internship, but those that 
implied that students had to get close to each other had to be avoided. My interventions in class 
and methodologies or strategies used will be explained in detail in Sections 4. The didactic unit 
and 5. Different students and materials.  
 
3. TRAINEE INTEGRATION 
 
During my internship, I had the opportunity to teach students from different courses 
that attended not only Sección Bilingüe, but also Programa Bilingüe and Compensatoria. 
Although my mentor only taught at Sección Bilingüe, I spent some classes with other teachers. 
This made me gain teaching experience according to different teaching styles, as well as I got 
tips from many other teachers. I will always appreciate that, since I only had experience with 
teenagers as a private tutor and mainly with German students. 
It is worth mentioning that due to the snow storm, students went back to school one 
week later and the online classes did not always work out. This situation delayed my full 
incorporation to the class, since my mentor was required to teach the whole book before the 
course had ended. Therefore, she had to hurry up with the content and decide on what she was 
going to teach. It did not help her to have the teaching assistants and one hour of literature per 
week, so I had to postpone teaching my didactic unit.  
Despite these difficulties, I contributed to the class and got to know the students from 
week 1. I began as a teacher assistant by explaining some grammar features or specific content 
of the units in the book, such as some social networks that students did not know. 
Afterwards, in the second week, I was also co-teaching by explaining to students their 
mistakes in the exams they took before Christmas and helping them understand why some of 
their answers were marked as wrong. Moreover, I was also asked to explain some grammar, 
give more examples for the grammatical features explained and help students understand 
difficult vocabulary. Furthermore, I started a discussion with the students on different topics 
related to social networking.  
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In order to introduce myself into these activities, my mentor would simply ask for my 
opinion and let me lead the discussion. It all came naturally, as my tutor always took me into 
account for anything in class. This made me feel more confident with myself and with the 
group, since I knew that my tutor would always be there to support me when needed.  
My first full activity took place in the second week. I played Jeopardy and Hangman 
with first graders and Kahoot with third graders. These games were introduced as a way to 
review and practise the irregular verbs since they were going to have an exam the following 
week. Students reacted very well, since despite learning and reviewing material, they were 
playing and they loved that. They always appreciated the use of games in class and took them 
seriously, knowing that they are a different approach to learning. During the games, I always 
explained their mistakes for them to understand why their answers were wrong; or I tried to 
ask them questions to reflect on while playing. I felt calmer than I expected with first graders 
but a bit nervous and shy with third graders at the beginning, since they are already fifteen. 
When my mentor could feel my nervousness, she would simply congratulate me and encourage 
me to keep going, but as previously mentioned, it all came naturally and it did not interrupt the 
course of the class.  
During the third week, I was also leading simple activities, such as brainstorming before 
writing activities or explaining the structure of those texts that students had to write. I also had 
the opportunity to explain in detail some grammatical aspects and I monitored them during 
their activities answering any questions that might emerge. By the end of the week, I started 
leading reading comprehension activities and started introducing myself in the literature class 
by asking the students questions to reflect on and creating some discussions.  
During my fourth week I was teaching other groups. This section will be developed in 
section 5. Different students and materials. Moreover, I had the chance to use gamification in 
class by creating an Escape Room to review and practise units 3 and 4 before starting my 
didactic unit. I will explain in detail the use of gamification in class and my Escape Room in 
section 5. Different students and materials. Nevertheless, it is noteworthy that students were 
very excited as they had never played an online escape room before. I had to do some 
modifications because the writing was very difficult to read, but despite that, it worked out very 
well with the first group and the second group was already able to play with the updated 
version. Furthermore, this week I taught literature. Students had an exam the following week, 
so I was in charge of doing the final chapters and the wrap-up summaries and questions.  
 It was from week 5 to week 7 that I taught my full didactic unit. Some changes had to 
be made to adapt it to students’ necessities after I got to know them a bit more and I could see 
their difficulties and the time they needed to learn. This part will be further elaborated in the 
next section: 4. The didactic unit.   
My mentor supported me at all moments when I needed some help, understanding that 
it was my first time teaching a full group of Secondary School students. She would ask me 
questions to answer as a way of guiding me in my explanations and reminding me of aspects 
that might be important to clarify to the students. Besides, she would give me different 
alternatives to explain the same content. Gebhard (1984: 502) calls it “alternative supervision” 
by which the supervisor gives other options to what is being done in class in order to reduce 
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the practice teacher’s anxiety, but not being judgemental on the methodology used. She used 
to work with that technique and she never took my place and explained herself the content I 
was teaching, she only guided me. She neither mentioned if my methods, that might have been 
different from hers, were wrong. She only provided me with feedback that would help me 
develop my teaching skills. I really appreciated it, since I could really learn about what might 
be important, what could be omitted in an explanation and to reflect on the way I should explain 
for everyone to understand. If she had taken my place and explained the material herself, I 
would not have learnt as much as I did. As for the students, they respected me from the 
beginning and looked at me as their teacher as well. They called me “teacher” instead of calling 
me by my name and when they needed to ask some questions, they would not only address my 
mentor, but also me. Both attitudes from the students and my tutor made me feel in the right 
place for my learning experience, supported and respected.  
 My tutor always asked me after my teaching how I felt, if I thought I met my objectives 
and students had learnt. She never did it in a judgemental way, but to suggest other ways of 
explaining or to congratulate me. We would work together on what had failed and how to 
improve it. This way of supervision is called “collaborative supervision” and stands for the 
collaboration between the supervisor and the practice teacher (Gebhard, 1984: 503). I find it 
very important to reflect on these questions my mentor used to ask me and I feel that thanks to 
them I was able to learn a lot. On the other hand, she also asked me for advice when she needed 
it, for example, when marking some speeches students had to do and we both worked together 
on the marks the students deserved. This collaborative supervision has not only taught me 
different approaches to teaching, but also team-work with teachers and I am very grateful for 
it.  
 
4. THE DIDACTIC UNIT 
  
As previously mentioned, my teaching practice took place with both first and third 
graders attending high school education. Nonetheless, although I taught both graders, my 
didactic unit was designed for first graders. I reached this agreement with my mentor since the 
didactic unit I had to teach to third graders was focused on critical thinking, but lacked clear 
objectives, vocabulary or grammar that would guide me in the creation of my own didactic 
unit. The importance of following the book lies in the fact that it has to be finished by the end 
of the course. Thus, I could not create a didactic unit that differed from the content taught in 
the Student’s Book. My supervisor advised me to teach the lesson in the book, which was 
already a difficult unit, and focus on creating material for first graders.  
 As for first graders, I also had to follow the book for the mentioned reason, but this time 
I created the didactic unit from scratch. It is important to mention that I was told that students 
had to have some of their activities in the Workbook and Student’s Book done and that listening 
activities should not be changed as the vocabulary, grammar and accent used in those 
recordings were crucial for the students’ learning. Moreover, it was almost impossible to find 
audio recordings where these three aspects were reflected in the same way as in the textbook. 
Having to follow the curriculum and with the limitations I encountered, I gave the unit a new 
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name and created it from scratch although I used some activities from the book or gave them a 
twist. My didactic unit was called “Feeling the Music” and it was placed in the second semester. 
It replaced Unit 5: My life in music. 
As a way to organise the contents and activities that were going to be carried out, I 
decided to follow the book’s structure. This decision was based on the knowledge that students 
will take the Cambridge Exam in the near future and the book follows a similar structure to the 
one they will see in the exam. Besides, students are provided with some exam preparation 
exercises that might help them get used to the type of test they will be carrying out. The design 
of the didactic unit fits within a skill-based syllabus: “one in which the content of language 
teaching is a collection of specific abilities that may play a part in using language” (Irfani, 
2014: 24). These skills are divided into macroskills (listening, reading, writing and speaking) 
and microskills (the objectives of those macroskills (Bauer-Ramazani, 2016). Furthermore, it 
could be argued that there was also the influence of structural and lexical syllabi, in which 
content is taught taking into account its structures (grammar) and vocabulary (Bauer-
Ramazani, 2016). I believe that this structure was very easy to follow for both teachers and 
students, since the objectives of each lesson were very clear and delimited. In my previous 
Masters, Teaching Spanish as a Foreign Language, I created a didactic unit following the task-
based syllabus and I could argue that the methodology did not work with the group I taught in 
my internship, since they could barely communicate without making many mistakes. In my 
opinion, skill-based syllabus has been a good choice and students knew what I was going to be 
teaching in each session.  
My lesson plan lasted almost three weeks and I dedicated a total of seven hours to teach 
it and two hours for the final assessment (final writing and didactic unit test). Within it, students 
had the opportunity to learn about vocabulary related to music, such as play local gigs, hit 
albums, enter the charts, etc., but also about musical instruments, types of music, important hit 
songs, artists and grammar (Present Perfect Simple vs. Present Perfect Continuous), giving 
advice, etc., while developing the four skills and the communicative competence. The 
following table is a close-up of the nine sessions I devoted to this unit (see 8.1. Unit 5: feeling 





Session 1 ➢ Listening: introductory video + questions (speaking). 
➢ Vocabulary (types of music-listening) + questions 
(speaking). 
➢ Reading (different paths to music career, talent shows 
and singers, making music) + questions (speaking). 
Session 2 ➢ Grammar (Present Perfect Continuous) + speaking. 
Session 3 ➢ Listening + speaking (role of music and feelings). 
➢ Reading with vocabulary (making music). 
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Week 2 Session 1 ➢ Grammar (Present Perfect Simple vs. Present Perfect 
Continuous). 
➢ Writing (following your dreams). 
Session 2 ➢ Reading and writing (magazine article). 
Session 3 ➢ Vocabulary (musical instruments, phrasal verbs with 
“out”) + questions (speaking). 
Week 3 Session 1 ➢ Listening + speaking (Photostory). 
Session 2 Final writing.  
Session 3 Unit test. 
Table 1: content schedule 
 
 As it can be seen in the previous table, every skill has been given the same amount of 
time, approximately. Nevertheless, speaking is dealt with every session, since there are always 
some questions to make the classes more interactive, interesting, foster the communicative 
competence and allow students to express themselves regarding the topics we were working 
on in class. It should be mentioned that the first session was the most difficult to finish on time 
with one of the groups. We focused most of the time on the vocabulary part and speaking, 
which left very little room for the reading part. In order to be on the same page as the other 
group I had to send the reading section for homework. In most of the lessons, we did not have 
much trouble with timing, since I learnt how to short down the activities or move on when 
students were getting extremely excited. However, this took me three sessions with each group 
to really figure out how to do that without decreasing their motivation. Although I got to finish 
most of the sessions on time, at the beginning of the lesson plan, we were in a hurry at the end 
of the class. In order to avoid students feeling stressed and give them the time they needed to 
do their exercises, I decided to leave the Workbook activities, when possible, to the end of the 
class. This way, if we did not have time to complete them, students could work on their own at 
home and correct them as a class the following day. This worked quite well because the 
sessions were very interactive and dynamic for the students, but we also got to do a lot of work 
in class. It is worth mentioning that my lesson plan had to be modified, since I had planned it 
for 4 sessions, but my mentor warned me that students were not going to have enough time to 
complete any of the exercises within the time I had established. Following her pieces of advice, 
I decided to extend the timing and add more activities of the same topic when needed. Thereby, 







The didactic unit had very clear objectives for each learning area that was going to be 
taught in class. The following table collects every objective to each specific area: 
 
Learning areas Objectives 
Closer 
communication 
➢ Expressing feelings. 
➢ Asking about others’ interests. 
➢ Making suggestions. 
➢ Expressing likes and dislikes. 
➢ Agreeing and disagreeing. 
Grammar ➢ Consolidating the form and function of Present Perfect Simple. 
➢ Getting familiar with the form and function of Present Perfect 
Continuous. 
➢ Distinguishing between Present Perfect Simple and Present 
Perfect Continuous. 
➢ Forming questions and positive/negative statements using the 
Present Perfect tenses. 
➢ Making use of Present Perfect tenses effectively. 
➢ Reviewing “for” and “since”. 
Vocabulary ➢ Types of music. 
➢ Making music. 
➢ Musical instruments. 
➢ Phrasal verbs with “out”. 
➢ Using vocabulary in context. 
Cultural 
awareness 
➢ Getting to know some singers. 
➢ Recognising some hits of different types of music. 
➢ Talking about the history of their favourite singer. 
➢ Considering different paths to music careers. 
➢ Analysing the role of music in their lives. 
➢ Getting to know different talent shows. 
Skills ➢ Listening:  
● understanding different accents;  
● recognising several types of music, singers and songs; 
● interpreting speakers’ words for later discussions;  
● identifying phrasal verbs in context; 




● recognising and understanding vocabulary and grammar 
in context; 
● getting acquainted with the structure of different types of 
texts; 
● developing scanning and skimming skills. 
➢ Writing: 
● designing a magazine article; 
● producing an email reply to a friend giving advice; 
● explaining their dream and what they have been doing to 
make it come true; 
● making effective use of the grammar and vocabulary 
learnt. 
➢ Speaking: 
● communicating feelings when listening to music; 
● discussing different opinions about music and feelings; 
● reporting personal experiences in relation to festivals and 
concerts; 
● commenting on likes and dislikes regarding types of 
music and instruments; 
● giving their opinion of some songs; 
● expressing what they are good at; 
● giving advice based on others’ abilities; 
● analysing their experiences saving money; 
● using content learnt to communicate with others. 
 
Table 2: specific learning objectives 
 
 I decided to separate the objectives in different learning areas which I find important in 
order to understand the purpose of the activities of the lesson plan. There are many specific 
learning outcomes, but most of the activities cover several of them. This can be seen in 4.4. 
Methodology and 8.1. Unit 5: feeling the music, where the objectives of each activity are listed. 
As mentioned above, having to follow the textbook guided me in the creation of the 
lesson plan and so did it with the objectives. After designing my didactic unit, I realised that it 
would have been a good idea to also deal with some historical and more cultural aspects. 
Nonetheless, despite informing myself about those two areas, I did not feel fully confident 
giving the students the right information. An option might have been to work together with the 
Music teacher, but I never met him/her and I realised my wishes late. Therefore, it could be 
argued that although the topic is music, there is no presence of cross-curricular areas, since I 
dealt with the subject from the perspective of an English teacher. For future classes, I would 
try to contact the Music teacher and co-work with him/her in order to provide the students with 




4.2. Assessment methods and criteria 
 
 After developing our objectives, we should also bear in mind how we are going to teach 
students so that they can meet the learning outcomes and how we are going to verify that they 
have successfully fulfilled them. Thus, in order to make sure that students meet the proposed 
objectives, there should be alignment between learning objectives, learning activities and 
assessment (Kurt, 2020). This means that these three should be connected to one another 
instead of thinking of them individually.  
Additionally, to be successful in the fulfilment of our aims, it is important to provide 
students with those learning outcomes so that they are aware of what is expected from them by 
the end of the unit (Kurt, 2020). Besides, students should know how they are going to be 
assessed and what will be taken into account. My mentor had already established the 
assessment criteria from the beginning of the course. They break down as follows: 
 
➢ 20% attitude and participation; 
➢ 20% exams based on the reading book; 
➢ 10% speaking activities; 
➢ 50% exams based on the didactic unit and writings. 
 
When I arrived at the high school, students were aware of these criteria mentioned at 
the beginning of the course. My mentor and I divided what to assess in this unit. I focused on 
the 50% (exams based on the didactic unit and writings) and she would assess the rest. The 
division was made this way since when I arrived, they were almost at the end of the reading 
book and I could only teach the final chapters and wrap-up session. This made my mentor make 
the decision of being her who graded the students according to their performances on the 
reading sessions and different tests. Moreover, the attitude and participation were measured 
throughout the full term and I was only going to be at the institution for a month and a half. As 
for speaking, she had her own rubric that helped her use formative assessment and she preferred 
to take notes of the students’ performances while we were speaking in class.  
For the didactic unit test, there were two possible exams already made, the standard 
version and the extended version. The latter was a bit more difficult and had more questions to 
answer. Furthermore, we could also create our own version combining both options. In this 
case, my mentor recommended to give students the extended version already created, but to 
modify it for those students with ADHD. Therefore, I adapted the exam to the students by 
writing less questions in each activity. At the time of doing the test, they were given an A3 
version of the exam so that they could better focus on each activity. In addition, my mentor and 
I highlighted the key words and read the instructions carefully with them. Extra time was not 
needed in this case, since the number of questions were reduced and the format kept them 
focused.   
Regarding assessing the writing activities, I designed two rubrics, one for the magazine 
article and one for the final writing. Students could get a maximum of 5 points per evaluated 
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section according to the information given in their writing. I would enter the number of points 
in Excel and it automatically calculated the grade the students would receive and converted it 
so that the top mark could be a 10 (see 8.2. Writing rubrics to have a closer look to the rubrics). 
A rubric was not needed when students had to write about their dreams because what I wanted 
to check is if they had understood the grammar and they were able to use it in context.  
In the final activity students had to imagine that one of their friends wanted to start 
his/her band. He/she had sent them an email asking for advice. Their task was to answer the 
email giving him/her advice. Students with ADHD were given extra time and the student with 
dyslexia was allowed more mistakes and was being monitored most of the time. Furthermore, 
the rubric was projected on the Interactive Whiteboard for them to remember what was going 
to be assessed. At the same time, I also created a PowerPoint with the appropriate structure 
students had to follow and I gave some examples, which were again projected when they asked 
for them, although we first did a brainstorming together to collect some ideas. 
 In order to be able to answer this email, students had to: 
 
➢ make suggestions (closer communication): students had to propose two pieces of advice 
to their friend; 
➢ express their feelings/opinions about the given options (closer communication): 
students had to give reasons to their choices and explain why they think those are good 
pieces of advice; 
➢ use the perfect tenses to contrast with other singers (grammar): students had some 
examples in the book (Bands have been using the Internet for publicity; in 2020, One 
Direction came third and the radio hasn’t stopped playing them since then; we’ve been 
doing a lot of busking). They had to try to use some of the constructions learnt by 
helping themselves with the examples provided;  
➢ mention some of the vocabulary studied in the unit (vocabulary): the more vocabulary 
mentioned, the better, but it had to be consistent with what they wanted to express; 
➢ know some singers and talent shows (cultural awareness): they could use them to 
compare their ideas with other singers, as in the example found in the book. Due to the 
difficulty of this part, students were allowed to check their notes to review some singers; 
➢ consider different paths to music careers (cultural awareness): through their different 
pieces of advice, students are considering multiple options to initiate a career in music; 
➢ produce an email (writing): using the structure that an email should follow (greeting, 
introduction, main paragraphs, closing remark, saying bye-bye). 
 
As it can be seen, the final writing compiles all the content taught throughout the unit. 
Thus, it could be considered a final task. The decision of choosing a writing activity as a final 
assignment results from the fact that students’ difficulties could be mainly attributed to using 
the content in context while writing. Therefore, we could assess if they had truly interiorised 
and understood what had been taught in class. My mentor had given more importance to writing 
over other skills for the mentioned reason and because students are very used to listening, 
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reading and speaking in English because they belong to the Sección Bilingüe group. However, 
they only write essays in the rest of the subjects, that is why students present difficulties with 
texts such as emails, letters, poems, stories, biographies, magazine articles, etc. In this unit, 
they had the opportunity to create three writings, a short one and two longer ones, so that 




In 2006, the Council of the European Union and the European Parliament created a 
Recommendation based on the adoption of key competences that were essential for citizens 
nowadays and in the future and that should be developed from childhood to adulthood. They 
seek for personal development, a healthy lifestyle, active citizens, successful employment and 
an inclusive society. (The Council of The European Union, 2018: 7). The key competences 
were revised in May 2018 and, at the moment, are the following: 
 
➢ literacy competence; 
➢ multilingual competence 
➢ mathematical competence and competence in science, technology and engineering; 
➢ digital competence; 
➢ personal, social and learning to learn competence; 
➢ citizenship competence; 
➢ entrepreneurship competence; 
➢ cultural awareness and expression competence. 
 
 Following the Recommendation of 2006, the same year, Spain adopted the competency-
based approach and defined eight competences. It was in 2015 when these competences were 
revised and reduced to the following seven (Ministerio de Educación, Cultura y Deporte, 2015): 
 
➢ Competence in Linguistic Communication. (CLC): the result of communicating in 
specific situations in different text formats (oral and written);  
➢ Competence in Mathematics, Science and Technology. (CMST): consists in the ability 
to apply mathematical reasoning in different contexts and to develop their critical 
thinking about technological and scientific facts that have occurred throughout the 
years. These abilities will help students come up with solutions for current and future 
problems within the context of mathematics, science and technology; 
➢ Digital Competence (DC): using technologies and the information they provide safely, 
wisely and creatively in order to participate in society, learn, work or enjoy their free 
time; 
➢ Learning to Learn. (L2L): the ability to be persistent and motivated in learning both in 
formal and non-formal contexts. It means being capable of knowing how to develop 
their learning in the realisation of their tasks;  
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➢ Social and Civic Competences. (SCC): understanding, respecting and interpreting 
differences in societies in order to have the means for solving conflicts, interacting with 
others and taking decisions;  
➢ Sense of Initiative and Entrepreneurship. (SIE): using your skills to become aware of 
the situation to be solved and planning the best criteria to achieve an objective and 
transform the ideas into action;  
➢ Cultural Awareness and Expression. (CAE):  knowing, understanding, respecting and 
valuing the different cultural demonstrations as a way of personal fulfilment. 
 
These competences have been developed throughout the didactic unit: 
 
➢ Competence in Linguistic Communication. (CLC): students developed this competence 
in every activity. They did not only have to make use of their previous knowledge 
regarding grammar and vocabulary, but also of their musical cultural knowledge to be 
able to answer all the questions asked in class. They learned ways to express their 
feelings, discuss different career paths, give advice to a friend, talk about their dreams, 
etc. Communication was crucial all over the unit.  
➢ Competence in Mathematics, Science and Technology. (CMST): it could be argued that 
this competence was not deeply developed in this lesson plan. We might say that it was 
only slightly considered when students had to use their reasoning skills to find patterns 
when guessing rules for the two perfect tenses.  
➢ Digital Competence. (DC): students had to do some research on their favourite artist’s 
lives, hit songs and people’s opinion of them. In order to do that, they had to be able to 
choose the information that was more relevant for the article they had to write the 
following week. It should be noted that students were not allowed to use their 
technological devices in class and, due to covid, they could not touch the Interactive 
Whiteboard or go to the IT classroom. This limited the accomplishment of this 
competence.  
➢ Learning to Learn. (L2L): students kept learning about different ways to follow a music 
career, how to fulfil their dreams, the role music played in their lives and the impact it 
had on their feelings. They never stopped learning about several singers, different 
contexts to use the perfect tenses, etc. Moreover, using the flipped classroom approach, 
students were the ones reasoning rules to do tasks. There were a variety of activities 
that engaged the students into the learning process and kept them motivated not to stop 
learning. 
➢ Social and Civic Competences. (SCC): students had to write about their personal 
dreams and what they had been doing to achieve them. This makes students reflect on 
their goals and how to solve the conflicts that might be encountered on their way to 
make their dreams come true. Moreover, it is fulfilled when they give their classmates 
advice based on their skills in order to achieve their goals. 
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➢ Sense of Initiative and Entrepreneurship. (SIE): students developed this competence 
when coming up with solutions and pieces of advice to write the final writing. 
Moreover, self-knowledge is very important for this competence and students got to 
know themselves in relation to music. Additionally, they were introduced to a variety 
of ways to save money and how to behave in certain situations when money was needed, 
while analysing their own expenses. Lastly, this competence is also developed when 
talking about what they are good at and what they could do in their lives in relation to 
those abilities. 
➢ Cultural Awareness and Expression. (CAE): students developed this competence when 
getting to know different artists, their history, songs that had an impact in society, and 
the talent shows of some countries. Furthermore, there were many students from abroad 
that got to show us the traditional music in their home country, so their classmates had 
the possibility to know more about their classmates’ culture.  
 
 As it can be observed, some competences were more developed than others, but none 
of them were left out due to their relevance in the students’ lifelong learning. In order to 




As explained above, the didactic unit has been created by following the skill-based 
syllabus in combination with the structural and lexical syllabi. In this section, I will explain the 
methodology used to present the macroskills (listening, writing, reading and speaking) and 
grammar and vocabulary with an example of activity included in the didactic unit (see 8.1. Unit 
5: feeling the music for the full lesson plan).  
In order to make the lessons more enjoyable I decided to use the points system 
throughout the sessions. Therefore, every lesson there was a game or activity that allowed each 
group to get some points. At the end of my internship, I awarded them with some diplomas 
according to their results. These diplomas were always with motivational purposes so 
everything awarded was positive.2 This system motivated the students a lot, it was amazing to 
see how excited they were when they knew they would have a price at the end of the unit. I 
could say that even those students who did not usually participate in class got more involved 
during those activities that awarded them with points.   
First of all, in order to introduce the lesson plan, I showed a video3. As Parlett (2016) 
mentions, “[l]ike audio, video can also be a great “hook.”  There’s no denying that video is an 
important influencer in students today”. I knew my students were very well informed about a 
variety of festivals and musical events or singers, since they approached me during some breaks 
 
2 Click on the following link to access the diplomas: 
https://www.canva.com/design/DAEXIrCVv5s/QRedQok2l87nZ1qA9yRTRQ/view?utm_content=DAEXIrCVv
5s&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink  




to talk about their musical tastes. Therefore, I thought that showing a video was a good idea to 
catch their attention in the new unit. After watching it, I asked them some questions about what 
was happening in the video and we initiated a short discussion that developed their speaking 
skills. Moreover, I also made them reflect on some parts of the video and connect them with 
their lives and their background knowledge on the topic: music. Tarchi (2015: 81) defines prior 
knowledge “as the whole of a person’s actual knowledge, available before a certain learning 
task”. However, this knowledge has to be activated in order to make it useful for the learning 
tasks. By making the students remember everything they knew about music or festivals, the 
lesson plan was easier to access, as they were able now to connect new concepts and ideas to 
those that they already knew.  
Furthermore, the use of this video served as an introduction to every topic that was 
going to be dealt with throughout the unit (types of music, feelings, Present Perfect tenses, 
agreeing and disagreeing, giving opinions, etc.) while they practised their listening and 
speaking skills. The questions were the following and their objective is in brackets: 
 
➢ what can you see in the video? (Listening: understanding different accents, interpreting 
speakers’ words for later discussions); 
➢ what do they say about music? (Listening: interpreting speakers’ words for later 
discussions); 
➢ do you agree with their opinion? (Closer communication: agreeing and disagreeing; 
speaking: discussing different opinions about music); 
➢ how do you think the artists and audience feel? (Closer communication: expressing 
feelings; speaking: communicating feelings when listening to music); 
➢ have you ever been to a festival or a concert? (Grammar: consolidating the form and 
function of Present Perfect Simple; speaking: reporting personal experiences in relation 
to festivals and concerts); 
➢ if yes, how did you feel? and what type of music was it? If no, would you like to go to 
one? and who would you like to see? How do you think you would feel? (Closer 
communication: expressing feelings; vocabulary: types of music; cultural awareness: 
getting to know some singers; speaking: communicating feelings when listening to 
music); 
➢ in general terms, how do you feel about music? Is it important to you or is it just a time 
filler? (Closer communication: expressing feelings; cultural awareness: analysing the 
role of music in their lives; speaking: communicating feelings when listening to music). 
 
4.4.1. Teaching grammar 
 
Grammar has always been very present in second language acquisition textbooks. 
Nonetheless, it is very important that students see grammatical structures in context in order to 
fully understand and produce them adequately. Ellis (2002) comments on the importance of 
giving learners the opportunity to practise through several types of activities. For this purpose, 
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we might differ between mechanical practice, contextualised practice, and communicative 
practice, which Ellis (2002) defines as follows: 
 
Mechanical practice consists of various types of rigidly controlled activities, 
such as substitution exercises. Contextualised practice is still controlled, but 
involves an attempt to encourage learners to relate form to meaning by showing 
how structures are used in real-life situations. Communicative practice entails 
various kinds of ‘gap’ activities which require the learners to engage in 
authentic communication (p.168).  
 
It could be argued that an ideal order of activities should then start with mechanical 
practice to end up with communicative activities where the structures might already be 
interiorised and fully understood and it is time to use them in a communicative context.  
Ellis (2002) also mentions the term consciousness-raising, but he states that “the aim of 
this kind of grammar teaching is not to enable the learner to perform a structure correctly but 
simply to help her to ‘know about it’’” (p.169). Having explained these two terms (practice and 
consciousness-raising), it might be recommended that students are previously introduced to the 
grammar (consciousness-raising) in order to move on to the practice stage.   
Following Ellis (2002), I structured the grammar activities as follows: 
 
1. introduction to grammar structures (sentences in context and flipped classroom); 
2. reflective questions on form and usage (consciousness-raising); 
3. practice stage (mechanical, contextualised and communicative activities). 
 
Here there is an example of a grammar session, whose objectives can be found in 
brackets (see 8.1. Unit 5: feeling the music to see the second grammar session): 
 
1. introduction to grammar structures (grammar: getting familiar with the form and 
function of Present Perfect Continuous). I projected the following sentences on the 
board, that were extracted from one of the texts read in class: 
 
➢ Bands have been using the Internet for publicity for years now 
➢ I’ve been writing songs since I was a teenager. 
➢ We haven’t been playing together very long.  
➢ We have been doing a lot of busking in the streets. 
 
2. reflective questions on form and usage (consciousness-raising). I asked the students the 
following questions (grammar: getting familiar with the form and function of Present 
Perfect Continuous): 
 
➢ have a look at the underlined words, do you know which tense it is?;  
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➢ when do we use the Present Perfect Continuous?;  
➢ how do we form it? How do we form the negative form? and the interrogative one? 
➢ do you remember “for” and “since”? Can you explain these words to me? 
 
By asking students these questions, I am using consciousness-raising, but following the 
inductive approach. This approach consists in having students work out a rule inferred from 
some pieces of information, such as texts, audios, examples, etc., given by the teacher (Walter, 
2015). Using the inductive consciousness-raising approach might facilitate the integration of 
the new structure in the students’ mental grammar, because they first notice the structure, then 
they compare it with their previous knowledge and finally they interiorise it. These are the three 
processes within the consciousness-raising method (Ellis, 2002). 
In order to make sure the theoretical part was clear for everyone, I decided to explain it 
myself afterwards with a PowerPoint used throughout the full didactic unit. This methodology 
worked out and students were responsive since I first allowed them to be, somehow, the 
teachers.  
 
3. practice stage (grammar: getting familiar with the form and function of Present Perfect 
Continuous, forming questions and positive/negative statements using the Present 
Perfect tenses, making use of Present Perfect tenses effectively, reviewing “for” and 
“since): 
 
➢ mechanical:  
 
● students had to match some picture with the correct sentence (extracted from 
Workbook); 
● students had to complete some sentences using Present Perfect Continuous with 
the verb given and using “for” or “since” (extracted from Student’s Book); 
● students had to order different sentences (affirmative, negative and questions). 
 
➢ contextualised:   
 
● students were given a text with blanks and some verbs. They had to complete the 
text using the correct form of the verbs (extracted from Workbook); 
● I projected some pictures that showed a variety of situations and they had to make 
a sentence using Present Perfect Continuous that could explain the situation given. 






➢ communicative activities: 
 
● students had to choose a number, when that number flipped, they were provided 
with a situation and they had to invent what had been happening. We played in 
teams; the most creative team would get the point. This activity might be placed 
in a mid-point between contextualised and communicative, since it was more 
abstract than the previous one as many answers could be possible; 
● game: in teams, one of the students of each team would come to the front (one 
team at a time) and choose a sentence from my PowerPoint. The student at the 
front had to mime it and the team had to guess what their teammate was trying to 
communicate:  
 
○ She has been running for 3 hours. 
○ We have been studying for 3 hours. 
○ I have been playing football since I was 10. 
○ They have been working all day. 
○ I’ve been singing all morning. 
○ He has been watching TV for 2 hours. 
○ I have been exercising since 8am. 
○ He has been playing the guitar since he was 5. 
○ You have been playing the piano all day. 
 
● game: we played an online board game4 as a class that I downloaded. I rolled a 
dice and a student came to the front to read the question. He/she had to tell a story 
answering the question they landed on, that story could be true or false. Students 
had to guess and the first one guessing would come to the front and repeat the 
procedure.   
● Follow-up next grammar class: students were asked what their dream was and 
what they had been doing to make it come true. They had to do a very short 
writing expressing themselves in Present Perfect Continuous.  
Plan B: imagining a day at their dream job and explaining what they were doing 
during a full day imagining they were telling their day to a friend before going to 
bed.  
Some students opted for Plan B since it was more concrete and they did not know 
what their dream was.  
 
In summary, the order of activities is consciousness-raising, mechanical, contextualised 
and communicative. I find it important to first let the students guess which the possible rules 
are when they are learning a grammar feature, but I also consider it important to make sure 
 
4 Click on the following link to access the board game: https://www.pinterest.fr/pin/293648838200976999/  
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they have understood what they have been trying to explain. For this purpose, I decided to 
explain the rules again myself.  
Afterwards, it might be necessary that students do some practice beginning with more 
controlled activities and ending with communicative activities. Thereby, they start with a little 
bit of help and end constructing sentences on their own to communicate something about 
themselves or others. I feel the activities were appropriate for the students and the grammar 
feature since they are a combination of theoretical exercises and dynamic ones, which could be 
a good choice for 12-13 years old students in order not to make them get bored or distracted. 
At the same time, the activities give them the opportunity to be fully in touch with the grammar 
feature, focusing on it and not mixing it with other grammar features. 
In order to know if the students integrated the grammar feature in their mental grammar, 
I paid a lot of attention to the progress that the students were making during the exercises and 
I sent some exercises from the Workbook as homework. Moreover, in the following grammar 
session, I told them to do a brief writing to individually assess the students’ progress. I made 
sure to explain any possible mistake that arose during the games and activities and I projected 
the form and rules as many times as needed.  
I would say that the teaching was effective since the more we were moving forward in 
the unit, the less mistakes they were making. Additionally, they ended up the unit by explaining 
their own mistakes and asking for help when they really needed it. 
 
4.4.2. Teaching vocabulary 
 
 Having enough vocabulary in our mental lexicon is crucial to be able to communicate 
in a second language (and in our mother tongue). That is why it is important that teachers give 
students the chance to make use of the new words and use them in context.  
 When it comes to teaching vocabulary, we might differ between inferring from context 
teaching or explicit instruction. Sökmen (1997) mentions that inferring from context might be 
beneficial since “the ultimate goal of learning - language use - entails re-contextualization by 
the users” (p.239). What is more, complex words might be better understood when seen in 
context and trying to guess what they can mean. We could say that some expressions might not 
have a literal translation into our modern tongue, so understanding them could be easier if we 
see and learn their usage instead of translating them. Nevertheless, “acquiring vocabulary 
mainly through guessing words in context is likely to be a very slow process” (Sökmen, 1997: 
237) and it can be frustrating for those students who are not good at guessing and are in need 
of other resources to acquire knowledge (Sökmen, 1997).  
 On the other hand, explicit instruction refers to the teacher being the one explaining the 
words to the students and helping them understand their meaning.  
It seems to me that both ways of teaching vocabulary are very beneficial to students 
and that it may be ideal to combine both of them taking into account the difficulty of the words 
to learn. Connecting this to my didactic unit, teaching musical instruments or types of music 
were better fit into the explicit instruction, since students are very used to the words and 
presenting new ones would not mean a problem for them. Nevertheless, when learning about 
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expressions used to make music, it was easier for students to see them in context. Therefore, I 
decided to combine both styles of teaching. 
In order to better acquire new words, Sökmen (1997) comments that it would be easier 
for students to learn vocabulary if the teacher helped them associate previous knowledge with 
new content and that words so be recalled “in increasingly longer intervals, e.g. at the end of 
the class session, then 2,4 hours later and then a week later” (p. 242). 
As a way to present words, Penny (2012: 69) proposes to follow different principles:  
 
➢ present the written and spoken form and give students the opportunity to write and say 
those words; 
➢ ensure understanding of meaning: make use of pictures, realia, mime, translation, 
multiple examples and contexts; 
➢ optimise impact: present the vocabulary in a way that students will easily remember it. 
 
 Here is an example of activities I created by teaching vocabulary explicitly following 
Penny’s principles (2012), which also connects with other objectives of the lesson plan 
presented in brackets (see 8.1. Unit 5: feeling the music for more activities): 
 
➢ asking students which types of music they knew and writing them on the board 
(recalling previous knowledge; presenting written and spoken form); 
➢ projecting new types of music that they were not supposed to know by projecting them 
on the board and asking them for their meaning (introducing new vocabulary, 
connecting with known words, presenting written and spoken form); 
➢ listening to some audios that contained different types of music and matching the words 
with the sound5. It was done as a game; I played the songs from the beginning. When 
the students had recognised the type of music, they had to raise their hand as if they 
were honking a horn. The team that guessed it correctly got a point. I matched the words 
with the sounds on the interactive worksheet (listening: recognising several types of 
music and ensuring understanding by associating types of music with real sounds; 
optimising impact by playing while learning);  
➢ Asking them if they could recognise any of these singers/ composers or songs. Giving 
them 1 point for each correct artist and 1 point for each correct song. (Listening: 
recognising several types of music, singers and songs; cultural awareness: recognising 
some hits of different types of music). 
 
Answers: 1. rap (Eminem-till I collapse); 2. jazz (Louis Armstrong - What a 
wonderful world); 3. opera (Giuseppe Verdi-La traviata); 4. dance music (David 
Guetta & MORTEN - Kill Me Slow); 5. rock (Queen/Freddy Mercury - I Want To 
Break Free); 6. pop (Beyoncé- All the single ladies); 7. reggae (Bob Marley - Is This 
 
5 Click on the following link to access the live worksheet: https://www.liveworksheets.com/os1483643nn 
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Love); 8. country (Brad Paisley - She's Everything); 9. heavy metal (ACDC - 
Highway to Hell). 
 
➢ asking them if they knew other artists that sing these types of music (cultural awareness: 
getting to know some singers). Asking what they thought about the songs they listened 
to and the ones they already knew that fit within a specific type of music (closer 
communication: agreeing and disagreeing; speaking: discussing different opinions 
about music and feelings, expressing likes and dislikes regarding types of music, giving 
their opinion of some songs);  
➢ asking them how they felt about a specific type of music (vocabulary: using vocabulary 
in context; closer communication: expressing feelings; speaking: communicating 
feelings when listening to music).  
 
Example of answer: when I listen to rock, I feel very energetic and I feel like a 
rock star. I start moving my head and pretending I am playing a guitar.  
 
➢ asking them to dance the types of music (optimising impact); 
➢ asking them which types of music they liked/disliked/couldn’t stand/loved and which 
ones they had never listened to. Here students asked their classmates, since they were 
interested in knowing some of the musical tastes of their colleagues (closer 
communicating: asking about others’ interests, expressing likes and dislikes; agreeing 
and disagreeing; listening: interpreting speakers’ words for later discussions; speaking: 
discussing different opinions about music, commenting on likes and dislikes regarding 
types of music);   
➢ Asking them if they had a playlist with the song they like.  
Asking them which type of music predominated in that list. 
Asking them if from that list there were some songs that made them feel better when 
they were sad and which type of music was it.  
Asking them what role music played in their lives. 
(Closer communication: expressing feelings; vocabulary: using vocabulary in context; 
cultural awareness: analysing the role of music in their lives; speaking: communicating 
feelings when listening to music, discussing different opinions about music and 
feelings). 
 
 This sequence of activities intends to have students learn more about themselves and 
their connection to music. Starting by activating their previous knowledge might be important 
to easily connect it with new words and store them in their mental lexicon. Moreover, most of 
those connections are done through feelings, since making emotional associations with words 
can be beneficial for acquiring them (Conti, 2015).  
On the other hand, communication is fostered since students were asked to agree or 
disagree with their classmates and to ask them about their feelings and opinions. What is more, 
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they were able to see the words in written form but also in spoken form and they were given 
many opportunities to make use of them in real life situations when talking about themselves.  
Students were very curious about their classmates’ style of music and did not hesitate 
to ask them. Nevertheless, not many of them wanted to dance the different types of music, but 
I did not force them to do it, since I did not want any of them to feel embarrassed. They really 
enjoyed these activities and got quite competitive when it came to guessing the singers, but it 
was definitely an entertaining class and they got to know many new things.  
 
4.4.3. Teaching writing 
 
 As previously mentioned, from the four skills, students struggled with writing the most. 
This skill will be needed in students’ lives, since they will have to be capable of writing at work 
and in their future studies. Therefore, I wanted to practise this skill as much as possible, but 
without overwhelming the students. That is why, writings were done in class and followed very 
clear instructions. Boser (2020) mentions some recommendations in order to teach writing: 
 
➢ students should be provided with enough knowledge regarding spelling, structures, type 
of text and content; 
➢ the purposes of the writing should be clear; 
➢ students must be provided with useful feedback for improvement; 
➢ showing an example before writing might help them understand what will be expected; 
➢ students must be guided in their writing; 
➢ students should be allowed to edit their writing.  
 
Once the writing is done, the teacher also has to correct it and give it a grade. When I 
was a student at high school, my teachers only corrected my mistakes and graded my paper, 
but I did not know the reason for that score or why what I wrote was wrong. With this I mean 
that, sometimes, we see very few mistakes but a low mark or the other way around. Agreeing 
with my mentor, I find it very important, as a teacher, to explain to students what is going to 
be assessed and how. For this reason, I followed her advice and created a rubric. Rubrics give 
teachers the opportunity to know how to evaluate their students by knowing the weaknesses 
and strengths of specific areas (vocabulary, grammar, text structure, etc.) (Klimova, 2011). She 
continues explaining that the teacher should give punctuation marks that will vary from poor 
to excellent in each of these areas (Klimova, 2011). Then, for example, if grammar is evaluated, 
we could accept 2 mistakes but still be within the excellent mark.  
Here I explain the magazine article writing activity students had to do (see 8.1. Unit 5: 
feeling the music for the other writing activities): 
 
➢ previous class to the writing: doing a brainstorming with the content they think a 
magazine article about an artist should have; 
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➢ previous class to the writing: asking them to find information about their favourite artist 
at home (the history of this artist-how she/he started signing, some of his/her hit songs, 
what experts say about her/him);  
➢ writing class: reading an example extracted from the Workbook; 
➢ writing class: identifying which information should be included in each paragraph; 
➢ writing class: explaining the writing activity and the rubric (see 8.2 Writing rubrics for 
the rubric); 
➢ writing class: monitoring them while writing to help them when needed.  
 
By following this procedure, the recommendations by Boser (2020) are followed.  
Students had to find the information before coming to class, so they were very well informed 
with the content related to the topic of the writing. What is more, they were provided with an 
example that could be seen at any time, since it was part of their Workbook, so they knew 
exactly the structure of the type of text, which was also explained. Moreover, students could 
make use of their books and information gathered to know how to spell their words and use the 
grammatical structures. In case students needed help with that, my mentor and I were always 
monitoring them. Additionally, I gave their writing back with corrections and pieces of advice 
to change some parts in order to make it sound better or follow the rubric in detail. I gave them 
the opportunity to repeat it at home if they wanted to improve their grades but none of them 
did it. Furthermore, the rubric was clearly explained and projected on the Interactive 
Whiteboard so that students could have access to it at any time.  
 While correcting the writings, I realised that the rubric made everything very easy to 
assess. Nevertheless, I consider that some of their writings should have gotten a lower mark, 
which could not be given since I would be breaking my own assessment criteria. Thus, for 
following creations of rubrics I know that I should also consider adding an “overall grade” 
section, since some students passed the writing as they followed the correct text structure and 
were able to communicate adequately, but they had important grammatical mistakes and barely 
used the vocabulary learnt. Adding an “overall grade” section would give me the opportunity 
to consider the text as a whole and contribute to the grade fairly.  
 It is worth mentioning that diversity was attended here, as in the final writing. ADHD 
students were asked to write less words than the rest of the class and were allowed to finish 
their writing at home or during a break. Moreover, the student that suffered from dyslexia was 
allowed to make more mistakes and I was monitoring her writing as much as possible, pointing 
out her mistakes and working on them together. 
Devoting a full lesson to writing was definitely a good idea. My previous intention was 
to only dedicate 30 minutes to it, but my mentor warned me that it was not going to work out 
in 30 minutes. I fully appreciate her pieces of advice and having her supervising my didactic 






4.4.4. Teaching speaking: 
 
 Speaking, together with writing, is considered a productive skill, since students have to 
use their knowledge to produce meaning and seek for communication. We could assure that 
speaking is a crucial part of learning a second language. Kurum (2016) proposes three 
important areas within speaking skills: 
 
➢ mechanics (pronunciation, grammar, and vocabulary): knowing which words to use and 
the correct order and pronunciation of them; 
➢ functions (transaction and interaction): making sure that our message is understood as 
we wanted to be understood and vice versa; 
➢ pragmatics, social and cultural rules and norms: knowing the role of the person we are 
talking to, their culture, in which situation we are doing it, the topic and the reason. This 
implies being aware of “turn-taking, rate of speech, length of pauses between speakers, 
relative roles of participants” (p.2) 
 
 Moreover, Mariani (2010) proposes multiple strategies to make communication 
possible and avoid misunderstandings or problems in communication. As a teacher, we might 
encounter some difficulties when trying to be fully understood by our students. In order to 
prevent this, I made use of the following strategies explained by Mariani (2010): 
 
➢ using synonyms and antonyms;  
➢ using examples; 
➢ using definitions; 
➢ rephrasing, self-correcting; 
➢ asking open questions; 
➢ asking yes/no questions; 
➢ using pauses; 
➢ repeating myself; 
➢ changing intonation; 
➢ using body language; 
➢ asking for clarification. 
 
In connection to the methodology used, it is important to mention that there was not 
any class devoted to merely speaking. However, every day we practised speaking with different 
purposes: expressing feelings, asking for opinions, using correct grammatical structures, using 
vocabulary in context, etc. That is why in every session, students are presented with many 
opportunities to develop this skill. It is noteworthy that the teacher in charge of merely 
practising oral skills was the native teacher assistant that came to class every week.  
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Having said that, students had the chance to understand the new content by using it 
orally in different moments throughout the lesson plan. Moreover, the three areas mentioned 
by Kurum (2016) were fulfilled. Students had to pay attention to their use of words and make 
sure their message was understood by all the members of class. Additionally, they were aware 
of their responsibility of waiting for their turn, answering with respect and the politeness used 
towards the teachers and classmates.  
Besides, the strategies used to make communication effective were successful and 
students were able to understand the real meaning of my messages. What is more, when 
developing speaking skills, students were allowed to make mistakes, they were invited to speak 
from the first day, those who did not talk much were asked directly to foster participation, they 
were allowed to repeat themselves when they did not know how to express their thoughts very 
well and they were helped at any time needed. 
Some students had many problems participating in the oral activities and preferred not 
to talk. Addressing them worked out since it was no matter of shyness but laziness. It amused 
me that others could not stop talking and there were many interesting things that they wanted 
to share with everyone in the class.  
In order to see speaking activities that were done in class, please see 8.1. Unit 5: feeling 
the music and those mentioned in the previous sections. 
 
4.4.5. Teaching reading  
  
 Reading is considered a receptive skill, due to the fact that students should have the 
ability to understand the text they are reading, but they are not usually asked to produce 
language. Nevertheless, as the other three skills, students will need it throughout their entire 
life.  
Reading always has a purpose, this can be gathering information, verifying their ideas, 
reading for pleasure, to critique the writer’s ideas, etc. (Sheeba & Ahmad, 2018). When 
students are reading a text in class, they should be able to go beyond the words, that means, to 
interpret what the writer is trying to say and, for that, they should use their knowledge of the 
world, pay attention to the words and make use of their skills (Sheeba et al., 2018). Moreover, 
the teacher can also provide them with some strategies that help them in the process. Block & 
Israel (2005, as cited in Küçükoğlu, 2012: 710-711) propose the following strategies: 
 
➢ predicting: students predict what is going to happen in the text to later compare it with 
the actual outcome. This can be done by showing the title, pictures or key words;  
➢ visualising: the reader pictures what is being read in their minds. The teacher should 
help them by making them draw what they imagine while reading; 
➢ making connections: students connect new knowledge with prior knowledge or even 
with their own experiences. They can make these connections on their own by writing, 
drawing or expressing them orally; 
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➢ summarising: students summarise the text to differ the key information from the 
secondary data. This can be done by asking students questions during or after the text;   
➢ inferring: students use their knowledge to read between the lines and create meaning. 
This can be done by using pictures, data, vocabulary or showing the title.  
 
 In connection with my didactic unit, here I explain one of the reading lessons (see 8.1. 
Unit 5: feeling the music for more reading lessons): 
 
➢ giving the students the title: John Otway-Rock’s greatest failure. Students had to predict 
what the text was going to be about; 
➢ reading aloud changing the reader every full stop (text adapted from the Student’s 
Book): 
 
➢ asking them to tell me what the text was about after reading it by doing a brief summary; 
➢ asking them if their predictions were correct or not; 
➢ asking them to write all the words or expressions they could find related to music;  
➢ asking them to infer their meaning from context; 
➢ doing a Quizizz in teams to verify fully understanding6; 
➢ doing an exercise on the Workbook to work on that vocabulary in context; 
➢ asking them if there was something they did not understand and to write all the music 
expressions they did not write before; 
➢ playing a game in order to answer some questions about the text. The first team in 
finding the answer in the text, got 1 point. They had to raise their hand to speak. Before 
 




playing the game, they were allowed to quickly read the text again, since it was possible 
that not everyone was following the aloud reading: 
 
● why didn’t some shops sell his single Bunsen Burner?; 
● which single was his first hit and which position it occupied in the UK top 40 
charts?;  
● what is the message of text?;  
● how popular is John Otway in the UK?; 
● how did his second hit happen?; 
● what was special about his shows? 
 
 The objectives fulfilled in this sequence of activities are the following: 
 
➢ closer communication: expressing likes and dislikes; 
➢ vocabulary: making music; 
➢ cultural awareness: getting to know some singers; 
➢ reading: recognising and understanding vocabulary and grammar in context, developing 
scanning and skimming skills; 
➢ speaking: using content learnt to communicate with others. 
 
 I created the text adapting it from the one in the Student’s Book so that I could include 
the vocabulary I wanted to work on with the students. By following this procedure, students 
developed their skimming (getting general information from the text) and scanning skills 
(getting specific information from the text). Following Block & Israel (2005), students had to 
first predict what was going to happen by giving them the title to later compare their predictions 
with the real content of the text. Furthermore, they had to make connections with their 
experiences and prior knowledge when inferring meaning from context while focusing on 
vocabulary. This vocabulary was later explained and consolidated through the use of exercises 
and a Quizizz. Moreover, students had also to summarise the text in order to confirm their 
predictions and had to make use of their scanning skills to answer the questions I asked. What 
is more, through the use of this text, students were able to fulfil the objectives of seeing 
grammar and vocabulary in context and developing scanning and skimming skills. 
 It could be argued that the only strategy that was not followed was visualising. Maybe 
this strategy can be used in texts describing places or objects, although I could have asked them 
to draw or describe how they imagined a concert by John Otway. Despite that, we finished the 
class on time and they were very participative since, again, they loved playing and getting 





4.4.6. Teaching listening 
 
 Listening is also considered a receptive skill. When we talk about a listening task, we 
quickly think of listening as comprehension, which might be more difficult than reading 
comprehension since we are exposed to spoken language instead of written language. In 
reading, everything is usually more structured and is planned and, what is more, we can read 
all over again. Nevertheless, “spoken discourse is usually unplanned and often reflects the 
processes of construction such as hesitations, reduced forms, fillers, and repeats” (Richards, 
2008: 3). This connected speech, hesitations, repetitions, etc., might hinder the task of 
understanding for some students. Richards (2008) explains two important process to reach 
comprehension: 
 
➢ bottom-up: students identify sounds, words, grammatical structures and make use of 
their linguistic knowledge to break down the different utterances of the spoken text. We 
can work on this type of processing by making students focus on specific words and 
structures and using multiple choice questions;  
➢ top-down processing: students make use of their prior knowledge on the topic 
mentioned in the spoken text to understand language. In order to help students with this 
type of processing, we can ask them to infer the setting, role of the participants, their 
goal and anticipate some questions. They can also write down what they might know 
about the topic. 
 
 Richards (2008) mentions that it is important to combine both of these processes and 
follow the structure of pre-listening, while-listening and post-listening activities. He explains 
them as follows: 
 
The pre-listening phase prepares students for both top-down and bottom-up 
processing through activities involving activating prior knowledge, making 
predictions, and reviewing key vocabulary. The while-listening phase focuses 
on comprehension through exercises that require selective listening, gist 
listening, sequencing, etc. The post-listening phase typically involves a 
response to comprehension and may require students to give opinions about a 
topic (Richards, 2008: 10). 
 
 As previously mentioned, the listening activities were extracted from the book. Here is 
an example of activity extracted from the Student’s Book that I did in class and that might be 
worth analysing. Every two units, students have a section called Photostory at the end of the 
unit. This part consists in watching an episode of the story that continues throughout the whole 
book. The sequence of activities was as follows: 
 
➢ remembering what happened in the previous Photostories;  
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➢ predicting what was going to happen in this episode by looking at some pictures. I wrote 
their ideas on the board; 
➢ listening to the story and comparing their previous ideas with the real conversations; 
➢ doing some comprehension exercises, some more general questions and some specific 
questions about phrases used in oral speech, such as “what’s up”, “if you say so…”; 
➢ doing an exercise to see phrases in context; 
➢ doing a questionnaire on saving money. 
 
 Following these activities, students could activate their prior knowledge before the 
listening took place and they predicted what could happen in the story. This was a good way 
to help students understand the setting and the role of the main characters of the story (top-
down processing). Then, they had to focus on answering some questions while watching the 
video of the Photostory. These questions were both related to language and general ideas 
(bottom-down). The post-listening activities consisted in filling the gaps with phrases for 
fluency and doing a questionnaire on saving money. I think that these two activities are very 
good, but that students did not get to practise enough the phrases for fluency in context would 
then add two more post-listening activities to follow Richards’s proposal (2008). From my 
perspective, students could have given their opinion about the different pieces of advice given 
in the story to solve a problem of money and came up with other ideas. Moreover, they could 
have acted out a different situation where they had to make use of the phrases for fluency that 
they were supposed to learn from the listening.  
 I considered the listening activities very interesting, but poor at the same time, since 
they were too focused on filling gaps or checking comprehension, but not on making use of the 
knowledge acquired during the listening activities. I did not realise that while doing my didactic 
unit. However, analysing them in depth has made me think that other activities could have been 
added to approach those listening activities in order to relate them with their own experiences, 
as in the example just mentioned. 
 Despite that, students enjoyed the Photostory, since watching a video in class and 
predicting possible events was something that motivated them from the beginning. Moreover, 
analysing their savings also encouraged them to pay more attention to their expenses.  




 Throughout the explanation of the didactic unit, different resources can be encountered. 
The textbook and workbook used are called Citizen Z, written by Herbert Puchta, Jeff Stranks 
& Peter Lewis-Jones and published by Cambridge University Press. I used level B1 and this 
book is specially designed for Spanish speaking students.  
 Moreover, I created my own PowerPoint where I included the activities, texts and 
information needed to carry out the different lessons, which can be accessed in the following 




g .  
 In my first lesson I made use of a video in order to introduce the didactic unit:  
https://www.youtube.com/watch?v=uILXl6BCYJ4. This video was chosen because it was 
short, easy to understand and follow and full of pictures that would give students a clear idea 
of what we were going to be talking about in the unit.  
 Within the same lesson, I downloaded some videos from YouTube in MP3 format to 
work on the different types of music. These are the links to the videos: 
 
1. rap (Eminem - till I collapse) 
https://www.youtube.com/watch?v=ytQ5CYE1VZw&t=60s  
2. jazz (Louis Armstrong - What a wonderful world) 
https://www.youtube.com/watch?v=CWzrABouyeE  
3. opera (Giuseppe Verdi - La traviata) 
https://www.youtube.com/watch?v=8ge3E_uua0s  
4. dance music (David Guetta & MORTEN - Kill Me Slow) 
https://www.youtube.com/watch?v=3c2nTiN152I  
5. rock (Queen - I Want To Break Free) https://www.youtube.com/watch?v=f4Mc-
NYPHaQ  
6. pop (Beyoncé - All the single ladies) 
https://www.youtube.com/watch?v=4m1EFMoRFvY  
7. reggae (Bob Marley - Is This Love) 
https://www.youtube.com/watch?v=CHekNnySAfM  
8. country (Brad Paisley - She's Everything) 
https://www.youtube.com/watch?v=JCjXaEbrLdw  
9. heavy metal (ACDC - Highway to Hell) 
https://www.youtube.com/watch?v=gEPmA3USJdI  
 
 I decided to choose these singers and songs because they are very well known all over 
the world and I found it important that students got to know some of the hit songs of these 
specific types of music. When identifying the types of music and songs, I had to match the 
sound and type of music in this interactive worksheet I created:  
https://www.liveworksheets.com/os1483643nn 
I would have liked them to do it on their own, but they were not allowed to use their 
phones in class. Therefore, we played the game explained in 4.4.2. Teaching vocabulary. 
 In the same lesson, I used the reading in the Student’s Book for reading comprehension 
purposes. In order to carry out the different activities, I made use of the following videos so 
that students could give their opinion the songs and get to know the singers mentioned in the 
text:  
 




2. Steve Brookstein - Against All Odds 
https://www.youtube.com/watch?v=k2Tv1e8t7DI&ab_channel=Sookas25  
3. Olly Murs - Please Don't Let Me Go 
https://www.youtube.com/watch?v=toZfGJl3pwU&ab_channel=OllyMursVEVO  
4. Joe McElderry - The Climb 
https://www.youtube.com/watch?v=tpaTdkmJnIQ&ab_channel=JoeMcElderryOnline 
5. Justin Bieber - Anyone 
https://www.youtube.com/watch?v=KIK3azN4w34&ab_channel=JustinBieberVEVO  
6. Lily Allen - Smile 
https://www.youtube.com/watch?v=0WxDrVUrSvI&ab_channel=LilyAllen  
7. Eric Clapton - Tears In Heaven 
https://www.youtube.com/watch?v=JxPj3GAYYZ0&ab_channel=Epitaph  
  
In the second and third lesson, I projected the PowerPoint all the time to explain 
grammar and do the listening and reading exercises. Moreover, a board game was played in the 
grammar session, the picture was downloaded from Pinterest:  
https://www.pinterest.fr/pin/293648838200976999/. Additionally, to consolidate and check 
understanding in the reading class, I created a Quizizz, since I thought it would be a more 
enjoyable way to “test” students:  
https://quizizz.com/admin/quiz/5ffde37b13404a001cd9e5ce/john-otway-rocks-greatest-
failure  
 In the fourth lesson, I made use of flipped classroom methodology when I asked the 
students to watch a video about the Present Perfect Simple vs. Present Perfect Continuous at 
home: https://www.youtube.com/watch?v=lvoc5vDrb8E. This video is very short and 
introduces the grammar in a fun way, since it is explained in a contest format created by BBC 
Learning English. In this contest, the participants have to answer some questions about these 
tenses and the explicit explanations were given afterwards. With this video, students could test 
their own knowledge before getting to the explanation and answer the questions as if they were 
part of the show.  
In this same session, I played Jeopardy with them to review and consolidate these two 
tenses: https://jeopardylabs.com/play/present-perfect-vs-present-perfect-continuous-29.  
Students were able to enjoy playing this game while consolidating Present Perfect Simple and 
Present Perfect Continuous. Using games in class encouraged everyone to participate, even 
those who did not usually take action during the other activities.    
As for the fifth session, the following rubric was used to assess the magazine articles 
the students wrote:  
https://drive.google.com/file/d/1q2jMY6_F73iVgUXLQe4_92jKfLCTdVLs/view?usp=sharin
g  
For the sixth class, I combined some audios that contained different instruments to 
make it only one. As with the types of music, I had to match the audios with the instrument 
according to the students’ answers, but this time I told them to write their answers and tell them 
to me at the end of the activity. The worksheet can be accessed here:  
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https://www.liveworksheets.com/sr1544411gq and the audio in this link:  
https://drive.google.com/file/d/1vj2plImwGLnHezfhmfxDVDHezBCJzbWb/view?usp=shari
ng. 
The eighth session was devoted to doing the final writing activity and I created a rubric 
to mark the students’ writings. The rubric can be accessed here:  
https://drive.google.com/file/d/1OJ3UF-
Mee1T7Kw459JVlMapP8q11Xi_3/view?usp=sharing.     
 Using all of these materials was possible since I had access to the projector and speakers 
to show the videos, do the listening activities and project the book, PowerPoint and rubrics.  
Moreover, I feel that using different resources made the lessons more interesting and dynamic, 
since students were always expecting to see what I was going to use in the following classes.  
 
4.4.8. Brief reflection  
 
 As I have been mentioning throughout this paper, I felt very good delivering my lessons. 
I could say that getting to know the students before starting teaching helped me relax myself 
before standing in front of them. Both groups I taught were quite motivated and participative, 
although it is true that one of them was shier and I usually had to call their names individually 
to make sure that everyone participated.  
 Despite that, there were no problems regarding behaviour or motivation in these two 
groups. Sometimes, some students could get a bit loud when they got too excited about any of 
the activities, but they quickly calmed down when telling them that they were getting noisy. 
Additionally, my supervisor was always there to scold them if it needed to be, although she 
preferred to let me do it, since it was the best way to get their respect. 
 As for the methodologies and activities, I still see some flaws in the didactic unit that I 
would like to change for future lessons. For example, I find the types of music and musical 
instruments very easy for them. Next time, I would like to add more unknown words to make 
the activities more challenging and provide them with new words, since I am not sure they 
learnt many new types of music or musical instruments. Moreover, I would like to work with 
the Music teacher to introduce them to some history of music and develop their cultural 
awareness, at least, briefly, since they probably learn about that in Music lessons.  
 Another idea is to do a presentation in class choosing one talent show or singer learnt 
in class and talk about it for two minutes. Students could do it in pairs and prepare a PowerPoint 
or video to also develop the Digital Competence. Besides, this activity could have been used 
to assess their speaking skills, but I realised that once I finished the didactic unit.  
 As for the listening exercises, I would have given them a twist to relate them more with 
the students’ own experiences and make them work on the content that was mentioned in the 
recordings and not only checking comprehension.  
 Lastly, the final task would have been an Escape Room done in pairs and I would have 
shortened the final writing activity a bit. Hopefully, students can use their phones to do the 
interactive activities, so that I could also use them for formative assessment, since the websites 
I used allow students to send their answers to the teachers.  
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Nonetheless, despite these flaws, I am quite happy with the result of the materials used 
and the didactic unit because I could feel that students were having fun while learning at the 
same time and the objectives were met. Students’ improvement was seen throughout the full 
unit and they were able to make use of the vocabulary and grammatical structures studied in 
class while communicating to one another. Only three students failed the writing and the test 
and I never felt good about it, but I was aware that it could happen. My supervisor commented 
that those students usually fail because they are very lazy and do not usually participate or do 
their tasks, which was right, those were the students who had to be called out to speak in class.  
 I would like to mention that, in one of the groups, the first class had to be modified. The 
projector did not work, so I could not show the video. Therefore, we did the first activity from 
the book to introduce the topic. It was a picture of a singer and I asked them some questions 
about it. Fortunately, the speakers worked, so I could still do the activity of playing different 
types of music although I did not do the interactive worksheet, we played that game orally. It 
was with that group that I was delayed because they got too excited, but we managed to catch 
up with the other group in the second session. At the beginning, I felt very frustrated because I 
could not finish everything on time, but I could solve the problem by sending the reading part 
as homework and correcting it the following day. It was not the best to do, but I was advised 
to follow the same activities in both groups.  
 Furthermore, when students were asked to dance the different types of music, they got 
quite shy, this surprised me because they were always very talkative and responsive, although 
I have to admit that I felt a bit sad that the activity could barely be done because it would have 
been quite fun.  
 I understand that errors allow us to learn and I am sure future lessons would be 
approached better and timing will be taken into account realistically from day one.  
 
5. DIFFERENT STUDENTS AND MATERIALS  
 
 Before starting to teach my didactic unit, I had the great pleasure to attend other classes 
with different English teachers, but also to teach my mentor’s students using other resources 
different from my own didactic unit. 
 As mentioned in 3. Trainee Integration, I made use of gamification to review units 3 
and 4 with first graders. I created an escape room7 using the website Genially. “Escape rooms 
are live-action team-based games in which players en-counter challenges in order to complete 
a quest in a limited amount of time” (Veldkamp, Daemen, Teekens, Koelewijn, Knippels, & 
van Joolingen, 2020: 1120). Within the escape room, there are different puzzles to be solved 
and “players require skills such as searching, observation, correlation, memorization, (logic) 
reasoning, mathematics, reading and pattern recognition” (Veldkamp et al., 2020: 1123). The 
initial intention of creating this escape room was to assess students, since they were not going 
to have a test on units 3 and 4, as my mentor had already made the decision of using formative 
assessment. Formative assessment “encompasses teacher observation, classroom discussion, 
 




and analysis of student work, including homework and tests” (Boston, 2002: 1). Feedback plays 
a very important role in this type of assessment, since it is not only used to see how students 
are progressing, but also to encourage them to improve their learning by analysing and 
understanding their mistakes. This particular methodology did not seem to work very well with 
the first graders’ groups, because, although there was enough feedback for the students, most 
of the tasks assessed were writing exercises. Some of the students confronted my mentor in 
order to get a better grade, since they disagreed with it. I reviewed those writings and my tutor 
was fully right in her corrections, but students were still unhappy and complaining.  
Despite agreeing with the methodology, I think there are some gaps to be filled. For 
example, formative assessment does not only consist of taking into account writings, but also 
discussions, or checking understanding. Although I coincide with the grades given in the 
writings, I still find that some tasks had to be added to the assessment to make it complete. 
Thus, I would propose some alternatives that may solve the problem: letting students rewrite 
those tasks, doing a discussion on the unit topics in class, allowing students to write what they 
have learnt from the units, checking real understanding by creating Quizizz, designing an 
online game that gives students immediate feedback and allows the teacher to check the 
answers given, giving students a very short test to do, etc. As a matter of fact, I had been 
observing a tendency to avoid these alternative choices with first graders and some skills 
(speaking, listening, reading, team-work, among others) have been left out in assessment. That 
is why I consider it important to review the way of using formative assessment. 
Going back to the escape room I designed, we agreed on students gathering in pairs. 
We were going to monitor them by walking around the class and taking notes of their 
performances to assess them. Nevertheless, due to Covid-19, the IT classrooms were locked 
and first graders were not allowed to use their phones to carry out the activity on their own. 
Thus, the purpose of the game had to be modified, but taking into account the most important 
motivation for the creation of the escape room: developing communicative skills and team-
work within the curriculum. In order to fulfil these objectives, we decided to play as a class 
and use the game as a review. Before giving me an answer, students had to reflect on their 
guessing as a team (the whole class). I projected the escape room on the Interactive Whiteboard 
and I gave them some time to talk about the puzzles and write down possible answers. After 
this time, I would enter the information given by them to check their answers and unlock the 
next puzzle. Students managed to break out before the class was over and they really enjoyed 
it. I achieved my objectives of fostering communication, collaboration and team-work while 
reviewing the contents of the previous units.  
Despite my goals being met, I was not fully satisfied with the results. As it was 
expected, some students barely participated and let strong students lead the class. I cannot see 
a different way of doing the escape room as a whole class, however, I would have liked to do 
it differently if Covid-19 had allowed it or if students could have used their phones. Either I 
would have followed the initial plan we had of pairing the students up or I would have used the 
escape room to assess students individually in class. As we have seen during our master’s 
lectures, there are some advantages of individual learning/assessment. As Harmer (2007: 164) 
points out, students could work at their own pace, which might reduce their stress; it develops 
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their autonomy, increasing their self-reliance; and it reduces noisy classrooms, making them 
ideal to work in. Hopefully, I can carry out this activity again in the future within the right 
conditions. 
 Apart from an escape room, I got to teach literature to third graders. In this case, I could 
not create my own material, since the didactic material was already created and the exams were 
pre-made. The procedure was as follows: 
 
➢ my mentor would introduce the book with a video or give a bit of context; 
➢ students read the corresponding chapters at home; 
➢ in class, students would ask their questions if there was something that they did not 
understand; 
➢ my mentor would then use guided questions to check their understanding of the 
chapters;  
➢ they would work on vocabulary by asking to find specific words in the text and infer 
meaning from context. 
 
I found this way very monotonous and I wanted to apply what has been learned from 
the Masters and give the lessons a twist. Taking into consideration that I had to use the guided 
questions and check the vocabulary given by my mentor, I proceeded as follows: 
 
➢ my mentor would introduce the book with a video or give a bit of context; 
➢ students read the corresponding chapters at home; 
➢ we would then read the chapters in class using the approach Reader’s Theatre. As seen 
in the master’s lectures, this technique might help readers understand the text better 
while enjoying the reading. Through this approach, it is intended that students make 
movements or voices while remaining seated. “The text is divided between the readers 
so that, for example, each reader in a group reads the part of a character in a story” 
(Drew & Pedersen, 2010: 3). Sometimes, we did not have enough characters in a 
chapter, but several students would then act as narrators at different points of the 
chapter. As students had already read the chapters at home, it did not take long for them 
to know the intonation or movements they had to give to the text; 
➢ we would then work on the comprehension questions given by my mentor. Some of 
those questions were also related to culture. Nevertheless, I found them very detached 
from the students’ lives. Thus, despite using those questions, I also included some of 
my own that connected the story to the students’ experiences. “We learn something new 
when we are able to make connections between what we are currently experiencing and 
something we already know” (Short, 1991: 284). It could be argued that when we are 
unable to connect the new content with our previous knowledge or what we are 
experiencing in our lives at the moment, learning gets a bit more complicated. 
Nonetheless, by making connections, we are capable of understanding different 
cultures, perspectives, historical moments, vocabulary, etc., much better;  
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➢ we would move to vocabulary by asking to find specific words in the text and infer 
meaning from context. Moreover, I would ask them to use those words in different 
sentences from the book in order to verify understanding and provide them with the 
opportunity to use the words in other contexts.  
 
Teaching literature was difficult for me, since I had never done it before and I did not 
know how to make it work. This last procedure worked out since students had fun reading in 
class and at home and they were excited about performing in class. Nevertheless, I would say 
it was time consuming sometimes, since we re-read what had been read at home, which also 
led to students not reading the chapters before coming to class. I would propose to only choose 
some extracts of the book that were really important for the understanding of the whole story 
and use the Reader’s Theatre approach then. Furthermore, I found that the reading books were 
great for the content that students could learn, such as Indian culture or different societies. 
However, I would recommend the use of short stories or shorter novels in order to dedicate 
more time to work on them in detail, since sometimes we had to go through the questions very 
fast. 
On the other hand, the pre-made questions were very detailed and attended to the most 
important moments of the story told in the book. Nonetheless, I would say that they were 
mainly focused on reading comprehension. I would propose the alternative of dedicating some 
classes to connecting the story with students’ lives and let them give their critical view of the 
text in order to shape their points of view and develop their critical thinking. Luke and Freebody 
(1999, as cited in Culican, Emmitt & Oakley: 2001) state that this role the reader plays is called 
“text analyst” (p. 72).  
Despite these flaws, I enjoyed teaching literature and I found the material provided a 
very good start to create a longer lesson plan that focused on different aspects of the book if 
time had allowed it.  
 In my fourth week, I spent one full day with a different teacher. He teaches students 
attending Compensatoria and Programa Bilingüe. We first went to the fourth graders’ class, 
whose students were in Compensatoria the previous year, called PMAR for third graders; then 
we taught fourth graders in Programa Bilingüe; afterwards, baccalaureate; and lastly, second 
graders in Compensatoria. I got the opportunity to co-teach in the two first groups and fully 
teach the other two. It was a great and different experience, which I would have liked to repeat, 
but I did not have more time to attend his classes.  
It is true that he used a more traditional way of teaching and grammar was taught 
following the deductive approach in students coming from Compensatoria the previous year, 
instead of allowing them to come up with rules. Nonetheless, I would say that his methods 
worked and students learnt from him. Moreover, a different methodology would have probably 
not worked out since students were not interested at all in English. This way no student was 
left behind and everyone could work at their own pace after the grammar explanations.  
At the end of each class, he used gamified quizzes in order to let the students play and 
learn by themselves. For this purpose, he used the website Quizizz, where students compete 
against each other, but they can take longer answering the questions. It is very similar to 
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Kahoot, but he preferred not to use the latter because he realised some students would not 
manage to answer the questions within the time limit. Since he discovered this amazing tool to 
me, I decided to incorporate it in my own didactic unit, already explained in 4. The didactic 
unit. I would like to highlight that his methodologies and strategies seemed to perfectly fit the 
groups he was teaching and that more student-centred approaches were difficult to implement 
in those classes.  
During my co-teaching I mainly monitored the students and helped them understand 
their mistakes and we repeated the exercises together. I felt a bit more nervous with them than 
with those students in Sección, since their behaviour was not very good and they lacked interest 
in the subject. However, I felt very well accepted and students treated me as their teacher.  
During my teaching experience, I worked with baccalaureate and second graders in 
Compensatoria. In baccalaureate, I taught the defining and non-defining relative clauses using 
the inductive approach and collaborative learning, since this group permitted the introduction 
of these student-centred methods. As mentioned above, the inductive approach encourages 
students to be the ones finding out rules (Walter, 2015). Moreover, “the term CL [collaborative 
learning] refers to an instruction method in which learners at various performance levels work 
together in small groups toward a common goal” (Laal & Laal, 2012: 494). I decided to use 
these approaches as I feel that it is important to let students guess rules and meanings by 
themselves and be there as a facilitator to guide them if they need it. This way, the theoretical 
part is better understood and interiorised. Moreover, it could be argued that using collaborative 
learning fosters communication and team-work, as students have to discuss their thoughts and 
reach an agreement. What is more, students are given the opportunity to help each other, which 
might also lead to a better classroom environment.  
In order to carry out this part, I started by asking if they knew what relative clauses 
were and by writing the relative pronouns on the board. Once students answered me, I wrote 
some sentences for them to see grammar in context. In teams, they had to work out a rule for 
using those pronouns and understanding when the pronoun could be omitted and replaced by 
“that”. When everything was understood, the English teacher and I decided to complicate it a 
bit more and write some examples when the relative pronoun could be replaced by a participle. 
For example, my brother told me about the new neighbour who lives next door. – my brother 
told me about the new neighbour living next door.  
Students understood the relative clauses very well and came out with the right rules that 
were later explained in order to consolidate knowledge. It is important to highlight that there 
was a blind girl in class who had her own adapted book. Everything I wrote on the board had 
to be said orally for her as well, and during team-work, their classmates would repeat the 
sentences as many times as needed for her. I did not know how to handle students with these 
special needs, but fortunately, being two teachers in class and having those great classmates 
helped a lot. 
I would say that timing and strategies were the right ones for this group. Nonetheless, I 
would have liked to have more time in advance to prepare the class well and provide students 
with other resources and more communicative activities. Despite that, I felt great teaching them 
as they understood everything, they were very participative and asked me to come back another 
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day. I was worried about teaching in baccalaureate, but after having the chance to do it, I would 
love to teach this grade in the future. Moreover, they were very interested in studying English 
Studies at university, which aroused their interest in me since I studied that degree. It was a 
great experience, undoubtedly.   
 As for second graders in Compensatoria, their behaviour was quite good, but their 
English level was very low, which made speaking English almost impossible. I reviewed with 
them how to tell the time in English. In order to carry out this activity, I tried to make it as 
visual and simple as possible. I started by drawing a clock on the board and we practised the 
main four times (o’clock, half past and quarter to/past). They seemed to know it well, but they 
had some problems with the numbers. To review and practise them I used the play-based 
approach. “Play-based learning is, essentially, to learn while at play” (Danniels & Pyle 2018: 
7). I tried to make it student-centred, that is, I would only intervene if they needed my help or 
to ask questions. The game consisted in saying the numbers, but replacing those containing a 
5 or 0 by an action. For example, a student would say “1”, another student would say “2”, etc., 
but the student that had the number “5” would clap his/her hands. We increased difficulty by 
replacing other numbers and after the action they made, I would ask for the actual number in 
order to verify that they really knew it. This game worked with the students and it seems that 
their English teacher tends to make use of games almost in every class, since it is the way they 
learn best.  
Afterwards, we reviewed the Present Simple by playing Jeopardy in teams. When they 
made a mistake, I asked others to try to explain why their answer was wrong. If none of the 
students knew the reason, I would give some wrong and right examples and ask again. If they 
still did not know it, I would explain the grammar mistake to them. I wanted to let other students 
explain the errors since I believe that sometimes students pay more attention to their classmates 
than to the teacher and it is a very good way to also remember rules that might have been 
forgotten. 
These students also asked me to come back and they were very curious about me. I felt 
great teaching them and, although using English was barely impossible, they tried very hard to 
learn.   
In summary, teaching other students and using different resources has been a great 




In conclusion, many strategies and methodologies have been approached in order to 
carry out the different activities proposed and make learning successful. Some of them are: 
collaborative learning, flipped classroom, gamification, adapting materials for students with 
special needs, using rubrics to assess students, making use of the inductive teaching approach, 
Reader’s Theatre approach, using mime, connecting learning to feelings, etc. The combination 
of these strategies and methodologies made possible an effective teaching that could adapt to 
different learning styles.  
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Regardless of the methodologies used in class, teachers have to always make sure that 
they promote the use of the content learnt in each session, always fostering the development of 
the different learning competencies.  
Throughout my teaching practice I had the great pleasure to work with very well 
qualified teachers that made me learn different ways of teaching and approaching students and 
I will always be grateful to them. Despite feeling proud of my didactic unit and the other 
activities I created, there is always room for improvement and I hope I could add the ideas 
mentioned in this paper to develop my teaching skills and create better resources to bring to 
class. This would make learning more enriching for the students as well and they are the centre 
of this career.  
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Session 1 ➢ Listening: introductory video + questions (speaking). 
➢ Vocabulary (types of music-listening) + questions 
(speaking). 
➢ Reading (different paths to music career, talent shows 
and singers, making music) + questions (speaking). 
Session 2 ➢ Grammar (Present Perfect Continuous) + speaking. 
Session 3 ➢ Listening + speaking (role of music and feelings). 
➢ Reading with vocabulary (making music). 




➢ Writing (following your dreams). 
Session 2 ➢ Reading and writing (magazine article). 
Session 3 ➢ Vocabulary (musical instruments, phrasal verbs with 
“out”) + questions (speaking). 
Week 3 Session 1 ➢ Listening + speaking (Photostory). 
Session 2 Final writing.  




❖ Session 1: 
 




● closer communication: expressing feelings, agreeing and disagreeing; 
● grammar: consolidating the form and function of Present Perfect Simple; 
● vocabulary: types of music; 
● cultural awareness: analysing the role of music in their lives; 
● listening: understanding different accents, interpreting speakers’ words for later 
discussions; 
● speaking: discussing different opinions about music, communicating feelings when 





● Competence in Linguistic Communication. (CLC).  







➢ Activities:  
 
● Watch this video: https://www.youtube.com/watch?v=uILXl6BCYJ4   
● Answer the following questions: 
 
1) what can you see in the video?; 
2) what do they say about music?; 
3) do you agree with their opinion?; 
4) how do you think the artists and audience feel?; 
5) have you ever been to a festival or a concert?  
6) if yes, how did you feel? and what type of music was it? If no, would you like to 
go to one? and who would you like to see? How do you think you would feel?  
7) in general terms, how do you feel about music? Is it important to you or is it just a 
time filler?  
 




● closer communication: expressing feelings, agreeing and disagreeing, asking about 
others’ interests, expressing likes and dislikes; 
● vocabulary: types of music, using vocabulary in context;  
● cultural awareness: analysing the role of music in their lives, getting to know some 
singers, recognising some hits of different types of music; 
● listening: recognising several types of music, singers and songs, interpreting 
speakers’ words for later discussions; 
● speaking: discussing different opinions about music and feelings, commenting on 
likes and dislikes regarding types of music, giving their opinion of some songs, 
communicating feelings when listening to music, using content learnt to 




● Competence in Linguistic Communication. (CLC). 
● Digital Competence. (DC): if students are allowed to use their phones. 
● Learning to Learn. (L2L).  









Vocabulary: rap, jazz, opera, dance music, rock, pop, reggae, country, heavy metal 
 
● What types of music do you know? (brainstorming) 
● Look at the following words. Do you know all of them? For example, what is 
dance music?  
● Listen to the following audios8 and match the words (interactive worksheet)9. 
We will do it as a game: I will play the songs from the beginning, when the 
students recognise the type of music, they will raise their hand as if they were 
honking a horn. We do it with points (1 point for each correct genre):  
 
Answers: 1. rap (Eminem-till I collapse); 2. jazz (Louis Armstrong - What a 
wonderful world); 3. opera (Giuseppe Verdi-La traviata); 4. dance music 
(David Guetta & MORTEN - Kill Me Slow); 5. rock (Queen/Freddy Mercury - 
I Want To Break Free); 6. pop (Beyoncé- All the single ladies); 7. reggae (Bob 
Marley - Is This Love); 8. country (Brad Paisley - She's Everything); 9. heavy 
metal (ACDC - Highway to Hell) 
 
● Do you recognise any of these singers/ composers or songs? 1 point for each 
correct artist and 1 point for each correct song.  
● Do you know other artists who sing these types of music? Ask rest of students 
if they know the artists their classmates are mentioning and if they like them.  
● How do you feel when you listen to these types of music?:  
●  
Example of answer: when I listen to rock, I feel very energetic and I feel like a 
rock star. I start moving my head and pretending I am playing a guitar.  
 
● And what is the dance? Let’s try to dance to these types of music!  
 
8 Click on the following links to access the music:  
1. rap (Eminem-till I collapse) https://www.youtube.com/watch?v=ytQ5CYE1VZw&t=60s  
2. jazz (Louis Armstrong - What a wonderful world) https://www.youtube.com/watch?v=CWzrABouyeE  
3. opera (Giuseppe Verdi-La traviata) https://www.youtube.com/watch?v=8ge3E_uua0s  
4. dance music (David Guetta & MORTEN - Kill Me Slow) https://www.youtube.com/watch?v=3c2nTiN152I  
5. rock (Queen - I Want To Break Free) https://www.youtube.com/watch?v=f4Mc-NYPHaQ  
6. pop (Beyoncé- All the single ladies) https://www.youtube.com/watch?v=4m1EFMoRFvY  
7. reggae (Bob Marley - Is This Love) https://www.youtube.com/watch?v=CHekNnySAfM  
8. country (Brad Paisley - She's Everything) https://www.youtube.com/watch?v=JCjXaEbrLdw  
9. heavy metal (ACDC - Highway to Hell) https://www.youtube.com/watch?v=gEPmA3USJdI  




● What types of music do you like/dislike? Which ones can’t you stand? Which 
ones do you love? Which ones have you never listened to? Find out about your 
classmates by asking them. 
● Do you have a playlist with the songs you like? From that list, which types of 
music predominate? Which song makes you feel better when you are sad and 
why? What role does music play in your life?  
 




● closer communication: making suggestions, asking about others’ interests, 
expressing likes and dislikes; 
● vocabulary: making music;  
● cultural awareness: getting to know different talent shows, considering different 
paths to music careers, getting to know some singers; 
● listening: interpreting speaker’s words for later discussions; 
● reading: recognising and understanding vocabulary and grammar in context, getting 
acquainted with the structure of different types of texts, developing scanning and 
skimming skills; 
● speaking: discussing different opinions about music and feelings, giving their 
opinion of some songs, giving advice based on others’ abilities, expressing what they 




● Competence in Linguistic Communication. (CLC). 
● Learning to Learn. (L2L).  
● Cultural Awareness and Expression. (CAE). 
● Social and Civic Competences. (SCC). 




● Open your Student’s Book on page 57. Look at the title of the text and the 





● Read the text individually. 
● What is the text about? Is there anything you did not understand from the text? 
● Do you know what a busker is? Did you know any of the talent shows 
mentioned? If yes, what do you know about them? If not, do you know any 
others? 
● And what about the singers? Do you recognise them? Did you know how they 
became famous? 
● Let’s watch a video of each of them10. I want to know your opinion about their 
music, if you like it or not, if it is amazing or awful, etc.  
 
1. 10Leona Lewis- Better in time 
https://www.youtube.com/watch?v=qSxyffSB7wA&ab_channel=leonalewisVEVO  
2. Steve Brookstein - Against All Odds 
https://www.youtube.com/watch?v=k2Tv1e8t7DI&ab_channel=Sookas25  
3. Olly Murs - Please Don't Let Me Go 
https://www.youtube.com/watch?v=toZfGJl3pwU&ab_channel=OllyMursVEVO  
4. Joe McElderry- The Climb 
https://www.youtube.com/watch?v=tpaTdkmJnIQ&ab_channel=JoeMcElderryOnline  
5. Justin Bieber- Anyone 
https://www.youtube.com/watch?v=KIK3azN4w34&ab_channel=JustinBieberVEVO  
6. Lily Allen- Smile https://www.youtube.com/watch?v=0WxDrVUrSvI&ab_channel=LilyAllen  





● Let’s work on vocabulary. I’m going to give you the definitions of some words. 
You have one minute to find the word that matches the definition (one minute 
per word):  
 
music label:  a company that produces and sells records, CDs, and recordings; 
hit album: when an album reaches the top 40; 
busking: the activity of playing music in the street or another public place for 
voluntary donations. Right and the person that busks on the streets are 
called…(buskers); 
talent scout: a person whose job is to search for talented people; 
make a record: to make an album. 
 
● Let’s do exercise 6 on page 56: 
  
● I ask some students what they are good at and others have to give advice 
according to their skills: 
 
Example: A: I am good at football 
       B: You should join a football club and train hard to become a 
famous football player. 
 
❖ Session 2: 
 




● closer communication: agreeing and disagreeing; 
● grammar: getting familiar with the form and function of Present Perfect Continuous, 
forming questions and positive/negative statements using the Present Perfect tenses, 
reviewing “for” and “since”; 





● Competence in Linguistic Communication. (CLC). 
● Competence in Mathematics, Science and Technology. (CMST). 
● Learning to Learn. (L2L). 
 
➢ Activities:  
 
Grammar introduction and explanation (8 minutes) 
 
● Look at the following sentences that appear in the text on the previous page: 
 
○ Bands have been using the Internet for publicity for years now 
○ I’ve been writing songs since I was a teenager. 
○ We haven’t been playing together very long.  
○ We have been doing a lot of busking in the streets. 
 
● Have a look at the underlined words, do you know which tense it is?  
● When do we use Present Perfect Continuous?  
● How do we form it? How do we form the negative form? and the interrogative 
one? 
● Do you remember “for” and “since”? Can you explain these words to me? 
● I explain it explicitly by projecting the PowerPoint. 
 
Grammar practice (45 minutes) 
 
● Please, open your Workbook on page 46. Let’s do exercise 1 (match the pictures 





● Now let’s do exercise 4 on page 58 of your Student’s Book (Present Perfect 
Continuous + “for” and “since”: 
 
  
● Let’s order the following sentences on your notebook: 
 
○ long/ how/  it/ raining/  been/ has ? 
○ cleaning/ haven´t/ been/ windows/ we/ the    
○ studying/ Jack/ all/ has/ morning/ been   
○ hasn’t/ in San Francisco/ Don/ been/ for/ very long/ living 
○ him/ has/ Tim’s dad/ been/ with/ helping/ his homework 
○ why/ crying/ she/ for/ an/ has/ hour ? 
 
● Let’s go to your Workbook, page 46, exercise 3 (completing the text with the 









● Play game: flipping the flash cards. One team at a time will choose a number 
and I am going to flip the flash card chosen. You will have to make up a 
situation. But all the groups can participate, the most creative one gets the 
point:  
 
○ my running shoes are dirty;  
○ I’ve passed my exam;  
○ her French is perfect;  
○ my parents are very relaxed;  
○ Patt and Mark are dirty;  
○ I’m tired;  
○ he has got oil on his hand;  
○ we got sunburnt;  
○ her eyes are red;  
○ he’s got flour on his clothes  
 
● Play game Charades: in groups, one will come to the front and will have 1 
minute to mime a sentence. The rest of the group has to guess it using Present 
Perfect Continuous:  
 
○ She has been running for 3 hours. 
○ We have been studying for 3 hours. 
○ I have been playing football since I was 10. 
○ They have been working all day. 
○ I’ve been singing all morning. 
○ He has been watching TV for 2 hours. 
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○ I have been exercising since 8am. 
○ He has been playing the guitar since he was 5. 
○ You have been playing the piano all day. 
 
● Board game: I will project the downloaded image from Pinterest:  
https://www.pinterest.fr/pin/293648838200976999/. We are going to play a board 
game as a class. I will roll a dice and one of you has to come to the front to read 
the question. You will tell a story answering the question you landed on, that story 
could be true or false. The rest have to guess if it is true or not and the first one 
guessing will come to the front and repeat the procedure. 
 
Sending homework (2 minutes) 
 
● Workbook page 46, exercises 2, 4 and 5. 
 
 
❖ Session 3: 
 
Correcting homework (5 minutes) 
 




● closer communication: expressing feelings, agreeing and disagreeing, expressing 
likes and dislikes; 
● cultural awareness: analysing the role of music in their lives; 
● listening: understanding different accents, interpreting speakers’ words for later 
discussions; 
● speaking: communicating feelings when listening to music; discussing different 




● Competence in Linguistic Communication. (CLC). 
● Learning to Learn. (L2L). 






➢ Activities:  
 
● Do you know the lyrics to any English song by heart?  




● Let’s see how other people feel about music and which role it plays in their lives. 
Let’s open you Workbook on page 51, exercise 1: 
 
 
● Tell me about you: 
 
○ When you feel sad, do you listen to music? How does it make you feel? 
○ Do you like listening to new bands? 
○ Do you usually search for the lyrics when it is in a different language? 
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○ When do you usually listen to music? Can you listen to music when you study, 
for example, or you get distracted? 
○ How do you usually find out about new music? 
○ Can you relate with anything that has been said in the listening? Or do you 
completely disagree with them?  
 




● closer communication: expressing likes and dislikes; 
● vocabulary: making music; 
● cultural awareness: getting to know some singers; 
● reading: recognising and understanding vocabulary and grammar in context,getting 
acquainted with the structure of different types of texts, developing scanning and 
skimming skills; 




● Competence in Linguistic Communication. (CLC). 
● Learning to Learn. (L2L). 




● Look at the title, what do you think the text is about? Do you like any music you 
think nobody in this class likes? 
 
John Otway- Rock’s greatest failure 
 
John Otway has been writing songs for many decades now and he started his band in 1969. They 
first started playing local pigs, although they never entered a talent show. They have been making records in 
the UK for more than 40 years. Over the years he has released more than ten albums. He has written two 
autobiographies. He has worked with some of the country’s best musicians and he has even made a film 
about his life. But despite all of this, most people have never heard of him.  
Otway recorded his first single in 1972 and released it the same year, but it was the punk movement 
a few years later that really gave him his big chance. Otway wasn’t the greatest musician but his songs were 
always fun and his performances on stage were always entertaining- there was a good chance he would fall 
off the stage at least once in each show. The punks liked him, and in 1977 he hit the charts when his single 
Really Free made it to #27 in the UK top 40 charts. Otway really enjoyed his success but, unfortunately, no 
more came. Not one of his records over the next 30 years was a hit.  
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He never had much commercial success, but his many loyal fans made possible his second hit with 
his record Bunsen Burner by buying as many copies as they could. However, many other high street shops 
refused to sell the record, saying that Otway was too old and unattractive for the teenage market. He didn’t 
care and celebrated his success with an appearance on TV’s biggest music show Top of the Pops. He still 
plays music and has many fans. He’s a great example for anyone who loves making music. You don’t have 
to be young, good-looking (or even talented) to enjoy a long career in the music business.  
 
● Let’s read the text together. 
● Now that you have read it, what is the text about? Can anyone do a brief 
summary? 
● Were your predictions correct? 
● Have a look at the text. Can you write down the words or expressions related to 
music that you can find?  
 
Vocabulary: start a band, write songs, record a single, hit the charts, play local gigs, 
enter a talent show, release an album/song/record, make records, to be a hit. 
 
● Do you understand the meaning? Ask explicit questions about the highlighted 
words. 
● Let’s play the following game (Quizizz):   
https://quizizz.com/admin/quiz/5ffde37b13404a001cd9e5ce/john-otway-rock-s-
greatest-failure  
● Let’s open your Workbook on page 49 and do exercise 1. 
● Did you understand all the expressions related to music? I give you 30 seconds 
to write them if you didn’t write all of them. Is there anything you didn’t 
understand from the text? 
● Game (reading comprehension): I will give you some questions about the text, 
you have to quickly find the answer in the text and raise your hands to reply. 
The first team in finding the answer in the text, gets 1 point.  
  
○ Why didn’t some shops sell his single Bunsen Burner? he was too old for 
teenagers 
○ Which single was his first hit and which position it occupied in the UK top 40 
charts? Really Free, #27 
○ What is the message of text?  
○ How popular is John Otway in the UK? 
○ How did his second hit happen? 
○ What was special about his shows? 
 
Tell them to watch the video on the platform 






❖ Session 1: 
 




● grammar: consolidating the form and function of Present Perfect Simple, 
distinguishing between Present Perfect Simple and Present Perfect Continuous, 
forming questions and positive/negative statements using the Present Perfect tenses, 
making use of Present Perfect tenses effectively; 
● writing: explaining their dream and what they have been doing to make it come true; 
making use of the grammar and vocabulary learnt; 




● Competence in Linguistic Communication. (CLC). 
● Competence in Mathematics, Science and Technology. (CMST). 
● Learning to Learn. (L2L). 
● Social and Civic Competences. (SCC). 
 
➢ Activities:  
 
Grammar: Present Perfect Continuous revision (5 minutes):  
 
● In our first class we were talking about Paulie, whose dream was to start a band. 
What is your dream? What have you been doing to fulfil your dream?  
 
PLAN B: imagining a day at your dream job and explaining what you were 
doing during a full day pretending you are telling their day to a friend before 
going to bed.  
 
Grammar introduction and explanation (7 minutes) 
 
● Students had to watch the video at home:  
https://www.youtube.com/watch?v=lvoc5vDrb8E  
● Have you watched the video? When do we use each of these tenses? 
● I explain it explicitly by projecting the PowerPoint. 
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Grammar practice (40 minutes) 
 
● Open your Student’s Book on page 61, let’s do exercise 4 (complete the gaps 
with the correct tense) 
 
 
● Now let’s go to page 47 on your Workbook and do exercises 9 (create 
questions), 10 (fill in the gap with the correct verb and tense) and 11 





● I would like you to write 4 sentences about yourselves using Present 
Perfect Continuous and Present Perfect Simple (2 per tense). 
● Let’s play this speaking game: 
https://wordwall.net/es/resource/11592777/present-perfect-simple-
continuous  
● Let’s play Jeopardy: https://jeopardylabs.com/play/present-perfect-vs-
present-perfect-continuous-29  
 
Explaining homework (3 minutes) 
 
● What do you think a magazine article about a celebrity would look like? 
● For our next class, you have to find the following information about your 
favourite artist. You do not have to do a writing; just take notes of the important 
information you gather: 
 
○ the artist’s history 
○ some of their famous hits 
○ experts’ opinions 
○ why you like her/him 
 
❖ Session 2: 
 




● closer communication: expressing feelings; 
● grammar: making use of Present Perfect tenses effectively; 
● vocabulary: types of music, musical instruments, making music, using vocabulary 
in context; 
● cultural awareness: talking about the history of their favourite singer, considering 
different paths to music careers; 
● reading: recognising and understanding vocabulary and grammar in context, getting 
acquainted with the structure of different types of texts, developing scanning and 
skimming skills; 









● Competence in Linguistic Communication. (CLC).  
● Digital Competence. (DC). 
● Learning to Learn. (L2L). 
● Cultural Awareness and Expression. (CAE).   
 
➢ Activities:  
 
● Let’s open your Workbook on page 51: I would like you to read the magazine 
article in silence. 
● Can you tell me what the article is about? Is there anything you did not 
understand? 
● Now let’s do exercise 4 (match paragraphs with content). 
 
 
● I explain the writing exercise (write between 130-150 words about your artist 
following the structure in the text we have just read). I project the PowerPoint 
to explain in detail and my rubric. 
● You can take out your notes and start writing.  
 
❖ Session 3: 
 




● closer communication: expressing likes and dislikes; 
● vocabulary: musical instruments; phrasal verbs with “out”, using vocabulary in 
context; 
● cultural awareness: getting to know some singers; 
● writing: making effective use of the grammar and vocabulary learnt; 
● speaking: commenting on likes and dislikes regarding types of music and 






● Competence in Linguistic Communication. (CLC).  
● Learning to Learn. (L2L). 
● Cultural Awareness and Expression. (CAE).   
● Sense of Initiative and Entrepreneurship. (SIE). 
 
➢ Activities:  
 
Vocabulary: musical instruments (25 minutes) 
 
Vocabulary: drums, bass guitar, saxophone, piano, violin, trumpet, keyboard, recorder, 
tambourine, cello, harp. 
 
● Brainstorming: which instruments do you know? 
● Do any of you play any instruments? For how long have you been playing it? If 
no, would you like to play any instrument? 
● Do you know anyone that plays an instrument? How long has he/she been 
playing it? 
● Listen to the following instruments, which one is playing? Write them down, we 
will correct it with the Live worksheet:  
https://www.liveworksheets.com/sr1544411gq  
 
Answers: harp, cello, keyboard, saxophone, trumpet, violin, recorder, 
tambourine, piano, drums, bass guitar. 
 




● Think of your favourite singer or band, which instruments do they play? For 
how long do you think they have been playing those instruments? 
● Can you think of any musician that is very famous for playing instruments very 
well? 
 
Example: Julieta Venegas- accordion; Taylor Swift- banjo; Shakira- harmonica, 
Ariadna Grande- Mimu gloves. 
 
● From the instruments we have studied and you already knew, do you know 
which type of instrument they are (string, percussion, wind or electronic)? 
● Is there any instrument you like or dislike?  
● Now, let’s move a bit. We have to agree on a movement for each instrument. I 
am going to play the recordings in a different order, you should do the 
movement according to the instrument playing. I will be giving points to those 
guessing it correctly. I will write the movements on the board for you to 
remember them. 
● Play game: one of each team will come to the front (one team at a time) and will 
describe one instrument. The rest of the team has one minute to guess it.  
 
Vocabulary: phrasal verbs with “out” (27 minutes) 
 
● Do you know any verbs followed by “out”? For example, “watch out!” 
● Have a look at exercise 1 on page 63 of your Student’s Book. If you look at the 
different sentences in this exercise, all of them have “out” written after the gap. 
Try to fill in the gaps with the verbs in the box.  
 
● Let’s correct the exercise. Pay attention to “run out” which is followed by “of” 
as well.  
● Books closed; can you tell me the meaning of those phrasal verbs? Open your 
books. Let’s do number 2 to check meaning (match word with meaning) and 






● Now, I would like you to write one sentence per phrasal verb. 
● I ask them the following questions: 
 
○ How often do you go out in a week? 
○ Are you good at sorting out problems? How do you do it? If not, do you know 
anybody who is good at it? 
○ Do you often buy CDs that have just come out? 
○ How do you often find out what songs are cool? 
○ Have you ever run out of your pocket money? And what have you done? 
 
● Let’s play: as with the musical instruments, one of each team will come to the 
front (one team at a time) and will describe one phrasal verb. The rest of the 
team has one minute to guess it.  
 
Explaining homework (3 minutes)  
 







❖ Session 1: 
 
Correcting homework (10 minutes) 
 




● closer communication: expressing feelings, making suggestions; 
● listening: understanding different accents, recognising phrases for fluency in 
context, identifying phrasal verbs in context; 
● speaking: analysing their experiences saving money, using content learnt to 




● Competence in Linguistic Communication. (CLC). 
● Learning to Learn. (L2L). 
● Sense of Initiative and Entrepreneurship. (SIE). 
 
➢ Activities:  
 
● Look at the photos, what can you remember about Luke (blond hair), Megan 
(brown hair), Olivia (blond hair) and Ryan (brown hair)? I will give you some 
minutes to look at Photostory 1 and 2.  
● Look at the photos, what do you think is going to happen? 
● Let’s listen to the story, did your ideas match the real events? 
● Let’s do exercise 2 (write the names): 
 




● Open your Workbook on page 52 and do exercise 2 in Phrases for Fluency (fill 
in the gaps) 
 
● Let’s analyse your saving skills. Have you ever run out of money and you 
couldn’t make plans with your friends? How did you feel? 




● Tell me, what have your choices been? 
● Ask them: 
○ Do you think it is useful to save money?  
○ Are you saving money? What for? 
○ What do you do when you don’t have money? 
○ How do you think you could save money? Any tips? 
● Read the tips you have on page 64 of your Student’s Book. Do you think you 
could follow them? Why/ why not? 
 
❖ Session 2: 
 




● closer communication: making suggestions, expressing feelings; 
● grammar: distinguishing between Present Perfect Simple and Present Perfect 
Continuous, making use of the Present Perfect tenses effectively; 
● vocabulary: types of music, making music, musical instruments, phrasal verbs with 
“out”, using vocabulary in context; 
● cultural awareness: getting to know some singers, getting to know talent shows, 
talking about the history of their favourite singer, considering different paths to 
music careers; 
● writing: producing an email reply to a friend giving advice, making effective use of 




● Competence in Linguistic Communication. (CLC). 
● Competence in Mathematics, Science and Technology. (CMST). 
● Learning to Learn. (L2L). 
● Sense of Initiative and Entrepreneurship. (SIE). 
 
➢ Activities:  
 
Imagine that one of your friends wants to start his/her band. He/she sends you an email 
asking for your advice. Answer his/her email giving him/her advice (130-150 words). 
 
● As a class, before writing, let’s think about some expressions you could use to 






(I think that) you should… 
I think it is a good idea to… 
I think it is a good idea if you… 
If I were you, I would… 
Maybe you could… 
I think the best advice is to… 
 
● This is the structure you should follow: 
 
○ Greet your friend 
○ Introduction (paragraph 1) 
○ Paragraph giving advice + reason (paragraph 2) 
○ Paragraph giving advice + reason (paragraph 3) 
○ Closing remark 
○ Say bye-bye 
● Here you are an example: 
 
Hi Jane! (Greet your friend) 
 
Thanks for your letter. I’m very happy to hear about you starting a band. Here is 
what I recommend that you do. (Introduction- paragraph 1) 
 
First of all, I think you should … (Paragraph giving advice + reason- paragraph 2) 
 
Then, maybe you could… (Paragraph giving advice + reason- paragraph 3) 
 




Patri (say bye-bye) 
 
● This is what I am going to be assessing (project rubric) 
● Individually, before writing, you should do a brainstorming with some ideas. 
You have some ideas on page 57 in your Student’s Book as well: 
 
Examples in case they need help: 
 
○ First, think of the type of music or types of music 
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○ Then, choose a catchy name 
○ Think of the purpose of the band (play locally, make it big…)  
○ Open social media accounts for the band 
○ Spread the word to friends and family that could follow you 
○ Record some demos to upload to your social media.  
○ Agree on rehearsal schedules 
○ Find a place to practise  
○ Choose an image  
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8.2. Writing rubrics 
  
 Here I attach the rubrics designed for assessing the two main writing activities. 
 








8.2.2. Final writing 
 
 
 
 
